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4.1 Level descriptors



ACRF  Key definitions

Learning Outcomeg mean statements of what a learner knows,
understands and is able to do eompletion of a learning process,
which are defined in terms of knowledge, skills and competence.

Pal o Ve Pal o4
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Level Descriptog means a statement describing learning
achievement at a particular level of the NQF that provides a broa
iIndication of the types of learning outcomes and assessment
criteria that are appropriatéo a qualification at that level.




Levels of NQF / RQF

Level descriptors




ACQF
Level descriptors
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Source: ACQF Guideline 2 and ACQF Training Module




ACQF

Level descriptors of NQFs and RQFs:
Similarities

NQF
A Are at the heart of development of qualifications frameworks
A Are formulated as general learning outcomes statements and signal transparency
A Are suited to a particular purpose
A Are an agreed central reference point and multi -stakeholder platform for dialogue
A Based on logic along vertical and horizontal dimensions

0

0

RQF
U Based on learning outcomes
Level descriptors are described as a hierarchy of levels of learning complexity, based on lea
outcomes
Support NQF development and promote learning outcomes based approaches in the regiona

Fnir

bl
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ACQF Level descriptors of NQFs and RQF:

More detailed and complex
V capture the complexities of the national system

V describe the complexity of learning in qualifications/
gualification types and are often linked to features of
existing qualifications.

V as a benchmark for levels of learning achievement
recognised at national level they orient the allocation
of a national qualification to an NQF level.

V The positioning of two or more qualifications on the
same NQF level indicates that the qualifications are
broadly comparable in terms of generic complexity at
that level of the NQF, regardless of where or how the
gualification was obtained.

Page8

Differences

RQF level descriptors

RQF level descriptors serve purposes complementary 1
ikK2asS 2F bvCQay

V a basis for referencing levels of NQFs or systems to th
RQF

V orientation for countries/ regions in developing
gualifications frameworks or systems

outcomes of learning on the regional block
V level descriptorsignify the levels of learning complexity

atregionallevel

national level descriptors

V orientation towards common minimum benchmarks for

V do not capture the same complexities that are evident|i

o

e

<




ACQF
Levels and level descriptors

ANumber of levels diearning complexity

Alnfluenced by the implicit levels of learning complexity of various
gualification types

AANd by international/regional trends and consideration

APurpose of levels is to be ablelaxate a qualificationon the
NQF

ANeeds to have gertical and horizontal logic




ACQF

Level descriptors and domains

AWritten as learning outcomes

ANeed to agree on the definitions of each domain, and the principles
for drafting

Separate multiple domains t NEPOARSE& Of F NAGeé F2NJ NBIF RSNJ
each domain. Assists in horizontal and vertical logic.

Merged statement with domains embedded May be difficult to compare the different levels of complexity, a
harder to determine the horizontal and vertical logic.

Page 10



ACQF ] . . . .
: Overview | situation in Africa

NQFof 10levels 16 13in SADC] in Kenya,l in Rwanda
1 in TheGambia,

NQFof 8 levels 6 West, Eastand North Africa
NQFof 7 levels 1 Tunisia
6-levelsectoralNQF 1 Nigeria(NSQR TVET)

5-levelsectoralNQF 1 Senega(TVET)

Page 11l




ACQF  African NQFs: LEVEL DESCRIPTORS (sample)

Knowledgeskills,autonomyandresponsibility
Knowledgeskillsandcompetence
Knowledgeskills,personalattributes

Areasof knowledge nature of competencesAgencyandcontext
Demand learningprocesses
Knowledgeskills,autonomyandresponsibility

Applied competenceé has 10 categories used acrossall 10 levels Scopeof knowledge
knowledgeliteracy, method and procedure problem solving ethicsand professionalpractice
accesmg, processingand managng information; produdng and communicaing of information;
context and systems managementof learning accountability And 3 constituent elements a)
foundational competence(intellectual / academicskills of knowledgetogether with analysis
synthesis and evaluation b) practical competence (operational context); c) reflexive
competenceglearnerautonomy).

Thedegreeof complexityof the tasks reasoningand problem solving knowledge autonomy
andresponsibilityc changedo Knowledgeg Skillsc AutonomyandResponsibility

Foundationacompetence practicalcompetencereflexivecompetence CHANGEIKSC

12




ACQF

_ NQF Level
=QF context oo

levels
7 2
8 36
10 2
TOTAL 40

A Strong predominance of 8 -level NQFs.

A Some NQFs have levels and sub-levels to
better accommodate the qualifications of
different national systems




ACQF EQF Context 0 level descriptors

EQF Context: Domains of learning NQF

OTHER COMBINATION

KNOWLEDGE, SKILLS, COMPET

KNOWLEDGE, SKILLS, AUTONOMY AND RESPON

Page 14



TRAINING MODULE ONE

LEARNING OUTCOMES IN THE CONTEXT OF ACQF

4.2. Learning
outcomes



ACQF

4.2.1 Learning outcomes 6 sources and
definitions




ACQF The systemic view of NQF
Learning Outcomes 0 are everywhere

\ =

NQF policy,
conceptual-
technical design

RPL / Validation
- Non-formal
& informal
learning

Qualifications
Database/
Register




ACQF

Introduction

This presentation addresses an essential building block of qualifications
frameworks: Learning Outcomes

To learn more :
\% ACQF Training Modules 1 and 2

At https://acgf.africa/capacity-development - programme/training -
modules/training -modules-1-to-10-english

\% ACQF Thematic Brief 10

At: https://acgf.africa/capacity-development -programme/thematic -
briefs/acgf-thematic-brief-10-acgf-level -descriptors-the -story-of-the-
development -journey

\ Orientation Note on RQF

At: https://acaf.africa/resources/library/publications -from -international -
sources/etf-orientation -note-on-reqional - gualifications -frameworks -2021

Cedefop

Cedefop: Handbook on Learning outcomes (second edition, 2021):
https://www.cedefop.europa.eu/en/publications/4209

Cedefop: Handbook on Learning outcomes (first edition, 2017):
https://www.cedefop.europa.eu/en/publications/4156

Page 18
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https://acqf.africa/capacity-development-programme/training-modules/training-modules-1-to-10-english
https://acqf.africa/capacity-development-programme/training-modules/training-modules-1-to-10-english
https://acqf.africa/capacity-development-programme/thematic-briefs/acqf-thematic-brief-10-acqf-level-descriptors-the-story-of-the-development-journey
https://acqf.africa/capacity-development-programme/thematic-briefs/acqf-thematic-brief-10-acqf-level-descriptors-the-story-of-the-development-journey
https://acqf.africa/capacity-development-programme/thematic-briefs/acqf-thematic-brief-10-acqf-level-descriptors-the-story-of-the-development-journey
https://acqf.africa/resources/library/publications-from-international-sources/etf-orientation-note-on-regional-qualifications-frameworks-2021
https://acqf.africa/resources/library/publications-from-international-sources/etf-orientation-note-on-regional-qualifications-frameworks-2021
https://www.cedefop.europa.eu/en/publications/4209
https://www.cedefop.europa.eu/en/publications/4156

ACQF
: Sources, references on NQFs

A Cedefop: Online tool on NQF in Europe: https://www.cedefop.europa.eu/en/tools/nafs -
online-tool

A Cedefop: Handbook on Learning outcomes (second edition, 2021):
https://www.cedefop.europa.eu/en/publications/4209

A Cedefop: Handbook on Learning outcomes (first edition, 2017):
https://www.cedefop.europa.eu/en/publications/4156

A EQF and Europass: https://europa.eu/europass/en/european-qualifications -framework -
eqf
A Global Inventory NQF-RQF (every 2 years)8 ETF,Cedefop, Unesco

A ACQF website: library - https://acqf.africa/resources/library/publications -from-
International - sources

A ACQF Training Modules: https://acqf.africa/capacity - development - programme/training -

modules

A ACQF Thematic briefs: https://acqf.africa/capacity -development - programme/thematic -
briefs

A ACQF Mapping study: https://acgf.africa/resources/mapping - study

Page 19



https://www.cedefop.europa.eu/en/tools/nqfs-online-tool
https://www.cedefop.europa.eu/en/tools/nqfs-online-tool
https://www.cedefop.europa.eu/en/publications/4209
https://www.cedefop.europa.eu/en/publications/4156
https://europa.eu/europass/en/european-qualifications-framework-eqf
https://europa.eu/europass/en/european-qualifications-framework-eqf
https://acqf.africa/resources/library/publications-from-international-sources
https://acqf.africa/resources/library/publications-from-international-sources
https://acqf.africa/capacity-development-programme/training-modules
https://acqf.africa/capacity-development-programme/training-modules
https://acqf.africa/capacity-development-programme/thematic-briefs
https://acqf.africa/capacity-development-programme/thematic-briefs
https://acqf.africa/resources/mapping-study

ACQF European Handbooks on Learning outcomes

(Cedefop) .
Em

1st edition

Bl | CEDEFOP | & et deopnon

Bl | CEDEFOP | SrmmSm s sevmome
N . — |

Defining, Defining,
\é\ggg% 5% writing £
learning Ieg?r(wji r?pplymg

outcomes J

outcomes

Page 20

European Guidelines on
defining and writing learning
outcomesbased short
descriptions of qualifications,
(2024)
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A national qualifications framework (NQF) is
‘A policy and instrument for the development
and classification of qualifications according to
a set of criteria for specified levels of learning
achieved, which aims at integrating and
coordinating national qualifications subsystems
and improve the transparency, access,
progression and quality of qualifications in
relation to the labour market and civil society.

Source: EQF Recommendation

A national qualification system includes all aspects
of a country’s activity that result in the recognition
of learning. These include the means to develop
and operationalise national or regional policy on
qualifications, institutional arrangements, quality
assurance processes, evaluation and attribution
processes, skills recognition and other mechanisms
linking education and training to the labour market
and civil society. Qualifications systems can be
more or less integrated and coherent. One of the
characteristics of a qualification system may be an
explicit qualifications framework.

Source: OECD, Bridges to Lifelong Learning, 2007

ACQF

African Continental
Qualifications Framework

A qualification: means a formal outcome of an assessment and validation process
which is obtained when a competent authority determines that an individual has
achieved learning outcomes to given standards.

Source: EQF Recommendation.

Institutional
setting &
stakeholders
ualifications
Outreach & @ e .
specifications/

isibility t
visibility Ouse"s" standards

Credit

NQF Policy and accumulation and

design document

M&E, research

transfer system

RPL / Validation ‘ ‘ Qualifications

- N?n»formal Database/
k. & informal Register

Cainlee Quality assurance
of qualifications,
and provision

Level descriptor: A statement describing learning achievement at a particular level of
a Qualifications Framework that provides a broad indication of the types of learning
outcomes and assessment criteria that are appropriate to a qualification at that level.
Source: SAQA, NQFPedia

Learning outcomes: Statements of what a learner
knows, understands and is able to do on completion
of a learning process, which are defined in terms of

knowledge, skills and competence.

Set of knowledge, skills and/or competences an
individual has acquired and/or is able to demonstrate
after completion of a learning process, either formal,

non-formal and informal.

Source: Cedefop

A regional qualifications framework (RQF) is a broad
structure of levels of learning outcomes that is agreed
by countries in a geographical region.

A means of enabling one national framework of
qualifications to relate to another and, subsequently,
for a qualification in one country to be compared to a
qualification from another country.

Source: ASEAN
QRF: ASEAN Qualifications Reference Framework,

A Practical Guide and All you Need to Know.




ACQF Learning outcomes: 2 definitions 6 common meaning

| 2YLX SUGA2y 27
LINE O&hat akiput

A GRdANI GA2Y 2F T

Statements of what a learner knows Results of what a learner knows
understands and is able to do on completion understands and is able to do upon
of a learning process, which are defined in completion of a learning process.
terms of knowledge, skills and competence. Source: Addis Convention (UNESCO)

Set of knowledge, skills and/or competences “Revised Convention on the Recognition of Studies, Certificates, Diplomas,
Degrees and Other Academic Qualifications on Higher Education in

an indiViduaI haS vaUired and/or iS able to African States (Addis Convention), adopted on 12 December 2014 in
demonstrate after completion of a learning Addis Ababa
Process either formal. non -formal and https://en.unesco.org/news/unescos-addis-convention-

higher-education-enter-force

informal .

Source: Cedefop. Terminology.
https://www.cedefop.europa.eu/files/4117 en.pdf

Page 23
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https://www.cedefop.europa.eu/files/4117_en.pdf
http://portal.unesco.org/en/ev.php-URL_ID=49282&URL_DO=DO_TOPIC&URL_SECTION=201.html
http://portal.unesco.org/en/ev.php-URL_ID=49282&URL_DO=DO_TOPIC&URL_SECTION=201.html
http://portal.unesco.org/en/ev.php-URL_ID=49282&URL_DO=DO_TOPIC&URL_SECTION=201.html
https://en.unesco.org/news/unescos-addis-convention-higher-education-enter-force
https://en.unesco.org/news/unescos-addis-convention-higher-education-enter-force

ACQF Learning outcomes encourage a more systematic approach to
gualifications design - and comparison

V Common language for describing and comparing qualifications and for defining level descriptors

V Provides understanding of what will be learned and how best to achieve it . Set expectations, guide

teaching and learning, essential for assessment.

V Enable learner -centred approach : Enable learners to be clearer about learning expectations,

encourage learners to take initiative and responsibility for own learning

V Promote personal achievement, mobility and recognition . Achievement (through formal, non -formal
and informal pathways) of assessed learning outcomes signals that an individual has achieved certain

learning outcomes, and usually culminate in a qualification award
V Supports credit systems to create flexible ways for individuals to gain access to qualifications
V Essential for transparency and quality of RPL
V Allow stakeholders to have a better understanding of whatto expect from a qualification holder

'V Allow evaluation/ comparison of the qualification  for work or study purposes (local and international)

Page 24




ACQF

Learning outcomes © eco-system

1. Structure

A As building blocks of qualifications policy

A As common currency that enhances
transparency

2. Guide for coherence
A Classification of qualifications

in the NQF/ NQS Learning
A Learning outcomes statements OUthmﬁZ: GPS
A Teaching and learning qualifications

(curriculum, modules) system
A Assessment
A Certification

3. Quality assurance

A Continuous improvement
A Expected outcome

A Achieved outcome

A Feedback loop

Page 25




ACQF

Relationship(loop) between expectedand achievedlearningoutcomes

Desired target

@/_\

Expected learning outcomes Achieved learning outcomes

« statement of what an individual is « Set of knowledge, skills and/or
expected to know, be able to do competences an individual has acquired
and understand after completing and/or is able to demonstrate after
a learning process completion of a learning process

=

v Obtained

Relationship(loop) between expectedand achievedlearningoutcomes followi ng learni ng
Adaptedfrom Cedefop2017, p.29

Continuous improvement

Page 26




Adaptedfrom Cedefop2021, p.25

Page 27




ACQF

4.2.2 Applications of learning outcomes




ACQF

National qualifications frameworks (NQFs) helg

National
quallfl cations wTo make qualificationsasier to understand and compare
wThey can also encourage countriegethink and reform
frameworks national policy and practice on education, training and
lifelong learning.
AP 2 Learning outcomes: a fundamental principle
wNQFs classify qualifications by lewrsed on learning

outcomes- that is, what the holder of a certificate or
diploma is expected to know, understand, and be able to

do.
wThis classification reflects the content and profile of

gualifications.
wThelearning outcomes approach also ensures that education

and training subsystemare open to one another.
wThus, it allows people to move more easily between

education and training institutions and sectors.
wLearning outcomesased qualifications: essential for RPL

https://voutu.be/gK15HIhDbo4

Page 29



https://youtu.be/qK15HlhDbo4

ACQF What is a qualification?

Means a formal outcome of an assessment and validation process whic
obtained when a competent authority determines that an individual has
achieved to given standards.
Source: EQF 2017

Therefore, a qualification is a specificatiofEEaiae|
that Is approved by an authority (accrediting
body) as meeting the requirements of the NQF.

Qualificagcdo de Nivel 5 em Mécanica de Maguinagem

REPUBLICA DE
NACIONAL O

Certificaso f

| &8 Autoridade Nacional de Educagdo Profissional (ANEP) CERTIFICA que,
. 9 " e s cneas - i Natural de Maputo,

aliconcluiu, em 2018, a Qualificagdo de Nivel 5 em Mécanica de Maquinagem no Instituto Médio

Politéenico de Namacurra, o que Ihe confere o Nivel Médio do Sistema Nacional de Educagio. |

5 jod
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ACQF Between the world of work and the world of
education and training

Qualifications

Work

Skills developmen
Employment

(education, initial

Activities training, LL

Informationon Professional Qualifications Develop Delivery Assessment M&E-
demandin labour  standards standards Training training and performance
maFl,gglgglt Programmes certification




ACQF
Learning outcomes in different contexts

A As reform tool
Aln the NQF /RQF level descriptors

AlIn the standards of qualifications
In each context the

Aln training standards / programmes learning outcomes

. formulations are more
Aln assessment criteria

or less detalled,

Aln RPL / VNFIL processes and standards S{PECS,
comprehensive.

Aln qualifications documents, credentials: diplomas,
certificates, diploma supplements, micro -credentials

AIn databases / registers of qualifications

Page 32




ACQF Domains: Personal, work and education and train@

Education and training

Reforms of education and training 0
Level descriptors of QF

Qualification descriptors, qualification standards
Diplomas, certificates and related supplements
Classification of qualifications in the NQF
Registers, catalogues of qualifications
Comparison of qualifications between countries
(supporting recognition, portability, convergence)
Quality assurance of education and training
Coherence between curricula, modules, subjects,
assessment, certification

©O OO OO0 OO
©O OO OO

© O

o Credit accumulation and transfer (CAT)

o Recognition of prior learning (RPL) 0
o Evaluation of foreign qualifications 0
o Career guidance 0

Page 33

Skills/ competencies in occupational/
professional standards

Recruitment, job vacancies

al 0 OKAY 3 2 2z@bvacarsidsS NE
Job descriptions

Performance appraisals

In classifications / taxonomies of
occupations and skills (ISCO, ESCO, O*Net

Personal

Description of experience
CVs
RPL portfolios




ACQF
Learning outcomes in CBT 06 APC reforms
Afrlca A Angola

A Cape Verde
A Cameroon
A Egypt

A Ethiopia
- .

A Mauritius
A Morocco

A Mozambique
A Senegal
And others




ACQF Learning outcomes as a reform tool (example from Europe)

| M cuoarop | 1o

D S s ECTITE

S

———— R
showed an overall shift to
learning outcomes (2009)

2016/ SRST2LJQa &addzRe 2y |
outcomes (2016) demonstrated that
o across Europe: although the sldwn‘t tg Itehartncllr']f? outcomte)stls gaining
: : olicati speed and that differences between
earning yith clear differences ro jri e peed .
between countries and outcomes countries and education sectors are
~~  diminishing

education and training
FOUORS AND ACIERS SeCtOrS
|

) 2020/ SRS¥2LJ0a aidzre
) on the Changing role

of vocational

education and training

(2020) confirms this nd applying Djvﬁrr;t:,m% p
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Page 35 Adapted from JenBjornavold ACQF peer learning webinar, 23 September 2021




ACQF

Question 1

In which areas and
contextsare Learning
Outcomes used In
Somalia?

Page 36
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ACQF

4.2.3. Some principles to writing
learning outcomes




ACQF some principles for writing learning outcomes statements (1)

Learning outcomes statements are verb-driven, learner -centred actions
U start with an action verb,e.g. tYUY | 2 Das p

U followed by the object of that verb, e.g. mj f ROe C)aQUl 0008860UYOS a
U followed by a phrase that provides the context,e.g. 9 YUB O U8 a820] 90OVYe
Example:t%UYj] 2 0a86) f ROeDaogUj 000860 UYO0s8aasaseyy

Tip: Work backwards from what the learner is required to achieve

V For every verb-driven learning outcome statement, teaching/
learning activities and different examples of assessments should
flow logically from the verb of the statement

V Compllcated double -barrelled sentences should rather be split into more than one sentence to ensure

clarity
Vg§s§j Ua22Y8YgoOYRSao 6rSéODDu DYzab BO§B8Y D08V Y
uglNDyDOIQ%YaaGaQ 2f | Uf a gUUOOg& %6 aagagRg
V Learning outcomes must be achievable within the time and the resources available

'OIC<

—Ov

S ™=

Page 38




ACQF

Subject benchmark statements

https://www .qaaac.uk/docs/gaa/subjectbenchmarkstate ments/subjecbenchmarkstatementsociat

work.pdf?2/@0sfvrsn®c35c881 6#:~text=Thig® 0is¥ he%2 0Subjec¥® 0Benchmark .théa Onature¥@ 0ofY® the%? Osubject

Learning outcome statements make explicit the nature
of study and general subjespecific academic features
and standards expected of graduates in specific subject Ol ecrse @ o
areas, and what they are expected to know at the end

of their studies. S

They are written by subject specialists and function as SBlect B toment
subjectspecific external reference points for designing, Social Work

delivering and reviewing academic programmes.

They provide guidance but are not intended to
prescribe approaches or curriculum.

Source QAA

Used extensively in QAA

Page 39

1 Intreduction

1.1 Thiz Subject Benchmark Statement covers social work as an academic subject

applied through professional practice. It sets out expectations concerning:

- the subject knowledge, understanding and skills of a gualifying gradusta in
social work

- the teaching. leaming and assessment methods employed in their education.

1.2 The minimum academic standards required at the point of qualification. The scops
of this Statement is higher education courses that constitute & qualifying dagree in social
work. This Subject Benchmark Statement fully acknowledges recent changes within the
context of social work and its regulation across the UK. These changes include:

- the establishment of care councils as reguiatory bodies in England, Scotland. Wales
and Maorthern Ireland

- articulation of new rules and requirements govemning social work education across
the UK

- formal registration of social workers

- development of national cccupsational and capability standards for social work
across the LK

- development of care standards, proficiency standards, codes of conduct and codes

of practice.

1.3 While developments in policy and practice have led, in some countries, to & greater
degres of specialization, this Statement reflects the generic knowledge and skills required for
the award of 2 social work degree a3 the preparstory qualification for practice acrose
sattings and ‘client’ groups. It recognises that the degree of specialisation offered within
social work courses varies and evolves to reflect organisational and workforce requirements
which develop in response to service user need.

14 Thiz Subject Benchmark Statement reflects the complexity and rapidly changing
nature of this context by including specific reference to the legislative, professional and
institutional amrangements in England, Scotland, Wales and Morthern Ireland. It atso
acknowiedges the European and international contecd of social work and the desirability of
mutual recognition of social work qualifications across the UK and more widely.


https://www.qaa.ac.uk/docs/qaa/subject-benchmark-statements/subject-benchmark-statement-social-work.pdf?%20sfvrsn=5c35c881_6
https://www.qaa.ac.uk/docs/qaa/subject-benchmark-statements/subject-benchmark-statement-social-work.pdf?%20sfvrsn=5c35c881_6

ACQF

Tuning and Degree profiles

http://tuningacade my.org/wpcontent/uploads/2014/02/AGuideto-Formulating

DPP_EN.pdf

The Tuning Africa project (AfricaEU,
2016 developedDegreeprogramme
profiles, with identified Ilearning

outcomesand blocksof competences

that needto be achievedin order to
obtainthe Degree

Page 40

g
ducational

Structures

LU Table of Contents

Foreword

A Guide to
Formulating .
Degree Introduction
Programme
Profiles

Chapter 1 - The Degree Profile in the context of the Bologna Process
The Bologna paradigm
The Degree Profile
Programme Competences and Programme Learning Outcomes
European, national and subject area reference frameworks
Conclusion

Chapter 2 - Degree Profile Template & Instructions
The Template
How to use the Template

Chapter 3 - Glossary

Annex 1- Designing a Study Programme

Annex 2- List of Generic Competences

Annex 3- Examples Degree Profiles History, Nursing, Physics
History
Nursing

Physics

TTIoOTOUTID

Please note that the Degree Profile should:

* be readable in five minutes;

* not be longer than two pages;

* provide a coherent impression of the specific degree; and

* be succinct and to the point, yet provide detailed information and refer-
ences where necessary.

29

Title field of the Degree Profile
The title field contains basic information about the Degree.

DEGREE PROFILE OF
The full name of the qualification as written in the original language. Wh
not English, please prowde fical English transiation ed in the O

offidal name of the programme offered |

ANguag:
tion in English {if applicable)

Please identify the type of degree, e.g. whether the
degree is the result of a programme offered by a single
institution or whether the degree is the result of a joint
programme (joint degree or double / multiple degree)
Please indicate between brackets the length of the degree
programme in ECTS-credits, and/or - if applicable -
national/institutional credits and/for years of study

T¥PE OF DEGREE &
LENGTH

Please give the official name of the awarding
institution(s}), and the country where it is based (If the
InsTiTUTION(S) name is not in Latin Alphabet, please provide a translit-
eration or transcription. In addition, please provide also
an official translation in English (if applicable) in italics

Please identify the accreditation organisation(s) that pro-
ACCREDTATION vides the accreditation of the degree programme or the
ORGANKATION(S) degree awarding institution, and the country in which
the accreditation organisation operates.

Please identify the year(s) for which the curriculum is

PERIOD OF REFERENCE validated/approved.

Please indicate the cyde/level of the qualification in rela
Cycue/LeveL tion to the National Qualifications Framework (where
available), the EQF for LLL and the QF for EHEA



http://tuningacademy.org/wp-content/uploads/2014/02/A-Guide-to-Formulating-DPP_EN.pdf
http://tuningacademy.org/wp-content/uploads/2014/02/A-Guide-to-Formulating-DPP_EN.pdf

ACQF

4.2.4. Short, learning outcomes -based
descriptions of qualifications
Guidelines

Source: EQF Project




ACQF
Key words: purposes and benefits of short descriptions

Improve the quality
and reach of existin Easy to grasp
tools for sharing content and level
Information

Easier use in-e
registers &
databases of

| gualifications

Minimise large
differences in
description of
gualifications

Used for full and
part qualifications,
micro-credentials

Transparency
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ACKF Purpose and benefits

A Thereaderof a short description(learners,employers teachers,parents
etc.) shouldbe able to graspthe content andlevel of learningrequiredto
attain the qualification, allowingthem to judge its relevancefor further

learningand/or employment

A At national level, short descriptionscan be used for information and
communicationpurposes,notably supporting qualifications frameworks
and forming part of qualificationsdatabasesand registers

A At Europeanand international level, for examplethrough Europassand
the EQF, these short descriptions facilitate transparency and

comparability of qualifications
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ACQF Guideline: Why short descriptions of
learning outcomes of qualifications (1)

ATransparency of qualifications is necessaryetuce barriers to mobility for
learning and work purposes and to support lifelong learninQualifications
databases/registers make qualifications transparent to a wider public.

AFull descriptions of national qualifications are developed according to
national criteria and priorities and may refer to numerous specific learning
outcomes.

ADifferences in the formulation of learning outcomes, for examples in terms
of length, format, granularity, limits comparability of qualifications reduces
the potential of digital tools for analysing, comparing or using information
on qualifications.
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ACQF Guideline: Added -value of Short descriptions of
learning outcomes of qualifications (2)

ATo achieve comparability of qualifications, it is therefore key that learning outcomes of
gualifications in national databases/registers are described iazany understandable
and comparable way

AShort and synthetic descriptionsf learning outcomes of qualifications have multiple
benefits as they can be an entry point for individual learners or employers seeking
Information on particular qualifications. They can support better understanding of the
content and profile of a qualification, going beyond just the title and the NQF level. The
can betranslated more easil\compared to long descriptions of qualifications.

AAny actor responsible for defining and describing learning outcomes of qualifications ¢
benefit from these guidelines when creating short descriptions of qualifications.
Although their main focus on full qualifications, the guidelines are also of relevance
for parts or units of qualifications, or microcredentials as well as for short descriptions
of learning outcomes of learning programmes.
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ACQF Sum-up: Guideline on short descriptions of
learning outcomes

ATopromote common principlesand therefore aconsistent structure and
approachto develop short and synthetic descriptions of learning outcomes of
gualifications for publication on qualifications databases eaglsters.

AFacilitategransparency and comparability of qualifications from different
sectors and countries

AProvide an opportunity to furtheimprove the quality and reach of existing
tools for sharing informationon qualifications.

AShort descriptions of qualifications should allow national and international
users and stakeholders (learners, employers, counsellors, parents, teachers,
education and training providers, validation practitioners, etcyaackly
understand the content and complexitgf learning.
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ACQF

Limited length: 750-1200 Svntax: narrative and bullet points

Overall objective and orientation of the qualification

Introduction to grasp the main aim of the qualification

The Model of short
descriptions of
Learning Outcomes

Horzontal dimension

Breadth of the qualification
What slkulls, knowledges. competenc

=

P Context

4

= B

T o

a8 B

;E;;: g Context to better define depth and breadth
: C

g' : Depth and breadth to clarify the context

suture] 211 Jo Apueiorjord 10 Apxajdunod Jjo [aaa

Context gives information on role, value and position of the gualification
in the labour market and further education and training

.....................................................................................................................................................................................
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ACQF Building blocks of the approach

ABlock A: Formal aspects

A A.1 Lenght of the description (78500 characters
without space)

A A.2 Format of the description (narrative summary +
bullet points)

ABlock B: Content aspects

AB.1 Overall objectives and orientation of the
gualification (in form of the narrative text)

AB.2 The main learning outcomes (in the form of bulle
points) to capture orientation, content and complexity
of the qualification developed covering the following
aspects:

A B.2.1 Breadth/scope of learning acquired
A B.2.2 Depth/complexity of learning acquired
A B.2.3 Context information

t

I
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Block A: formal aspects
A.l Lenbt
A.2 Format

Block B: content aspects
B.1 Objectives and orientation of
gualification
B.2 Main learning outcomes
B.2.1 Breadth / scope of learning
B.2.2 Depth / complexity of
learning
B.2.3 Context information




ACQF

Block A
Formal aspect

a) Length
b) Format

Formal aspects
A.l1 Length

A.2 Format of the description

A.l1 - Length

The description should stay in the range of 750 to 1500 characters (without space). This indicative
length can provide sufficient space for capturing the essence of the qualification and it allows readers
to quickly grasp its essential features. An indicative limit was set to ensure the description can be

considered short.

A.2 — Format of the description

Describe the qualification using a combination of narrative and bullet points. The narrative should be
used to present the overall objective and orientation of the qualification (aspect 3). Bullet points
should be used to capture the specific learning outcomes (aspect 4)

Table 1. Structure and format of the short description (narrative and bullet points)

Narrative presenting the overall objectives
and orientation of the qualification.

The holder of the qualification

.......

Bullet points expressing learning outcomes

He/she i1s able to:
1)
2)
3)

Source: EQF and Europass project group on short descriptions of learning outcomes of qualifications
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ACE Length

A750to 1500characters(without space)

AThisindicativelength providessufficientspacefor capturingthe essence
of the qualification and it allows readersto quickly graspits essential
features

AThe following points can guide this process of shortening of a full
descriptiorn

U Agreeonwhatto emphasizeandprioritize in the shortdescription

U Focusonthe corecontentof the qualification

U Pay attention to overlaps and redundanciesin the text of the full
descriptionand merge/reorganiseaccordingly
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ACQF

B1 - Overall objectives and orientation of the qualification in the form of a narrative

The description should start with a concise introduction in the form of a narrative expressing the
overall objective and orientation of the qualification, including information on context (**). This
should enable the reader to grasp the essence of the qualification and understand its role and position
in relation to the labour market, education and training systems and/or society in general.

Table 2. Overall objective and orientation of the qualification

Block B.1

Narrative presenting the overall objective >
and orientation of the qualification. =~ |~ T

Bullet points expressing leaming outcomes | 2)

Page51



ACQF

Scope of
learning

Block B.2.1

Verb ¢ object -
context

Block B
Concept definitions

readth/scope of learning means to clarify the scope of the learning acquired with the qualification, and
therefore delimit and point to the borderlines and boundaries of the achieved learning outcomes. This means
to convey information on the types of knowledge acquired as well as to describe the skills and competences
mastered by the holder of the qualification. The learning domains (also called horizontal dimension of
qualification frameworks) outlined in EQF/NQF level descriptors are a starting point to reflect on the breadth
of learning (*°). See also annex III.

Example: The holder of the qualifications can compare and evaluate educational policy initiatives of EU
countries to inform evidence-based decision-making.

Example: The holder of the qualification can select and apply the most innovative restoration technique to
preserve and protect historical structures

Example: The holder of the qualification can install and repair wooden constructions for different
residential and industrial building

Comment: by carefully choosing the verbs (“compare and assess” “select and apply” “install and repair™),
the object (“educational policy initiatives of EU countries” “innovative restoration technique” “wooden
constructions”) and by adding information on context (“to inform evidence-based decision-making” “to
preserve and protect historical structures” “for different residential and industrial building); the knowledge,
skills and competence acquired by the holder of the qualification — the breadth/scope of the learning — can
emerge (knowledge on educational policy initiatives, techniques to conduct cross-country comparison and
policy evaluation or restoration of historical structures; practical skills related to installing and repairing, etc).
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ACOF QIERERY

complexity

Block B.2.2

Verb ¢ object ¢
gualifier -
context

Depth/complexity of learning is about clarifying the complexity and sophistication of learning acquired. In
fact, within the same learning domain (e.g., theroretical knowledge or practical skills) there can be varying
degree of expertise achieved. The EQF/NQF level descriptors are a starting point to define the depth and
complexity of learning (*€).

Example: the holder of the qualification can autonomously select and apply the most suitable research tools
for collecting empirical evidence in the field of marine biology.

Example: the holder of the qualification can collect empirical evidence under supervision contributing to
ongoing studies in the field of marine biology.

Comment: by carefully choosing the verbs (“select and apply” “collect”), the object (“research tool”
“empirical evidence”) and making use of qualifier “autonomously” and by adding information on context
(“for collecting evidence” or “supporting studies in the field of marine biology” ) it can emerge the level of
complexity of the learning acquired.
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Block B

Information on context
completes the definition of

breadth and depth of
learning outcomes

Information on context: when writing the specific learning outcomes sentences in the form of bullet points,
information on context serves to specify the learning outcomes acquired. To support this process these
guidelines also provide recommendations on the syntactical structure of sentences expressing learning

B| outcomes (see table 3). In addition to verbs and objects composing a basic sentence, additional information

on context serve to provide further details, for example, on situations, methods and conditions. In fact, verbs

or objects alone are not sufficient to capture the breadth and depth of learning outcomes. At the same time,
information on context can help clarify the role and the position of the qualification n relation to the labour
market, education and training and society in general. This last aspect should already emerge in the narrative
presenting the overall objectives and orientation of the qualification (B1).

k=Y L] ] L] i & LEE] ] i L] = o L B | o B I
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Overall objective and orientation of the qualification - B.1 In the form of

. ) narrative text
Guiding questions:

¥  What can the gualification be used for in the labour market, in education and training and/or society in general?
>  Which core knowledqge, skills and competence acquired are held by the holder of the qualification?
P  What is expected in ferms of autonomy and responsibility ?

In the form of
bullet points
Description of the main learning outcomes to capture orientation, content, and level of the qualification - B.2

The three
aspects
should

interact Context
Breath/scope of learning cl?:l_‘z_a.

and not be

"EﬂtEdI B.2.1 (horizontal dimension) Depth/complexity of learning Double function:
separately
or applied Delimit, specify, and link knowledge, skills, B.2.1 [vertical dimension) - Better contextualise/specify the

@i competences (starting point NOF/ EQF sentence’s  wverb and object,
rigidly e ( sk Show the level of complexity providing for instance information

descriptors) -
: : on where the learning can take
Reflect on the balance between, for through a careful section of actions place, situations, conditions and

example, general, basic and technical '.urerbs anfi EL)EE L i . expectations on autonomy > This
information on context; use precise can enhance clarity on the
depth/complexity of learning as well
as the breadth/scope of learning.

uonduasap ayy jo spadse [ewod

knowledge, analytical, technical, practical
skills and transwversal skills and competences

sjuled 13||ng pue X3y SNIELIEN 7Y JBWI04
(saoeds ynoyum) sI31oeleyd 00sT - 06/ (T — dua

adjectives and adwverbs sparingly

Offer insights into the qualification's
role in the labour market, education

Guiding questions: and training or society in general =
What is the holder of the guaolification expected to know ond with what level of This aspect should be already

proficiency? covered in the introductory
What is the holder of the gualification expected to be able to do and with what level of narrative

proficiency?

What is expected from the holder of the gualification in terms of wider, transversal

skills and competences?

What is expected from the holder of the gualification — for example as regards ability to

wark autonomously and taking responsibility ?

Supporting documents: Annex with action verbs and qualifiers (adjectives and adverbs)




ACQF

Basic structure of learning outcomes statements

Subject Action verb Object of the verb Context
(andadverbif relevant) (andadjectiveif relevant) (andadverb/adjectivéf relevant)
Thelearneé IS expectedo present in writing the results of the|allowing othersto follow the processand
risk analysis replicatetheresults
Thelearneé is expected to distinguish theenvironmentakffect® of cooling gasesused in refrigeration
betweeg systems
Thelearneé IS expectedo coordinate activities of the executivg on construction sites with limited
staff complexity
Thelearneé IS expectedo conduct advanced financial| by using businessplanningtools andto
projections supportfinancialandbusinesglanning
Source project group and Cedefop(2022. Defining, writing and applying learning outcomes a Europeanhandbook-
seconcedition Luxembourg PublicationgOffice of the Europearinion.
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Action verbs extracted from national qualifications and other material provided and analysed
in the context of the EQF-EUROPASS project group on short learning outcomes descriptions

ACQF

22
9
Broad/general action verbs
use perform | finish define take satisfy
work set consider allow act take on
carry out keep note bring do deal with
make proceed | put determine take into account
give fill act possess show
Precise action verbs
apply accept construct initiate shape correct
check lead resolve organise enforce estimate
e r S identify configure eliminate acquire serve learn
prepare adjust consult self-evaluate | calculate pack
demonstrate optimize conclude reproduce replace deliver
develop collect find guide summarize observe
analyse rebuild initiate dismount establish handle
produce comply with count accompany support test
communicate supervise divide realise intervene repair
participate manufacture direct react disassemble report
process meet repeat remedy cooperate sell
plan receive guide anticipate return look up
implement recognize expose mount assure conduct
install formulate program employ transfer standardize
respect complete explain limit elaborate structure
integrate update draft stake out justify insert
maintain document promote assist negotiate fulfil
describe disseminate reflect refine visualise assess
monitor measure assess design compare set up
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ACQF Verbs (cont.)

manage read propose compile decide connect
select assemble collaborate calibrate delegate sketch
present advise respond extract follow up improve
follow build adapt write examine share
present store master rechabilitate | detect combine
ensure coordinate inform look after sell specify
prevent commission solve obtain dismantle exchange
create evaluate explore administer synthesise indicate
process organise draw synthesise modify verify
place choose adopt take part renovate consolidate
provide include undertake interpret allocate supply
take stock validate approve relate transform execute
involve mobilise reorganise protect Jjudge conceptualise
lead search instruct introduce accomplish | critique
oversee revise run research diagnose restore
experiment validate
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ACQF

Verbs (cont.)

Examples of combination of actions verbs with same object that can show increasing complexity =

make reference to chapter

Design and implement

Store and maintain

Implement and document

Manage and process

Assure and document’

Identify and initiate

Install and configure

Identify and prevent

Install and check

Identify and monitor

Assemble and install

Identify and propose

Organise and check

Pack and deliver

Construct and check

Assemble and insert

Check and comply with

Prepare, identify and explain

Plan and organise

Plan, prepare and implement

Plan and sketch’

Coordinate, prepare and look after

Plan and implement

Monitor, plan and report

Measure and analyse

Develop, create and support

Analyse and manage

Develop, write and evaluate

“Analyse and compare”

Implement, integrate and check

Interpret and apply”’

Analyse, remedy and maintain

Inform and advise”

Look up, analyse and assess

Advise and guide

Demonstrate, integrate and apply

Cooperate and communicate

Identify, select, analyse

Communicate and negotiate

Analyse, evaluate and improve

Prepare and conclude

Lead, supervise and respond

Prepare and compile

Coordinate, direct and adjust

Undertake and organise

Build, install, rebuild, maintain and rehabilitate

Produce and present

Mount, assemble, disassemble and dismount

Develop and adjust
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ACQF Verbs (cont.)

Ambiguous and precise verbs - Cedefop Handbook on learning outcomes (*')

Ambiguous Precise

Know Grasp the significance of Distinguish between Write
Understand | Become familiar with Differentiate Recite
Enjoy Believe Assemble Construct
Determine | Be aware of Adjust Contrast
Appreciate | Comprehend [dentify Compare
Solve List
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ACQF o
Qualifiers

Examples of qualifiers extracted from level descriptors of national qualifications frameworks of
countries referenced to the EQF .

Examples of broad/general qualifiers

Certain Key Appropriate/appropriately
Relevant Particular/particularly Suitable/suitably

Very Broad/Broadly Successtul/successtully
Various Propet/properly Usual/usually

Good Effective/effectively Important/importantly
Required Wide/widely
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ACQF

Qualifiers (cont.)

Example of qualifiers (adverbs or adjectives) that can support in conveying levels of
complexity

Basic Advanced Complete/completed/completely
Familiar Intermediate Complex/complicated

Simple Autonomous/autonomously | Innovative/innovation/innovatively
Repetitive Creative/creatively Management/managerial
Structured Independent/independently | Original/originality

Defined Specialised/specialist Substantial

Routine New/novel Responsible/responsibly
Elementary Crtical/critically Strategic/strategically

Assigned Comprehensive Unforeseeable/unforeseen
Integrated Non-routine Conceptual/conceptually
Non-specialised Unpredictable Predictable/predicably

Limited In-depth Partially/partial/partly
Everyday/daily/day-to-day Predefined/predetermined | Sophisticated
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Examples
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ACQF

Examples of short learning outcomes -
based descriptions of qualifications

A The following & NBSES Y Ldif Sharé descriptionaim to provide a practical application of
guidelinesand to make it clear how the guidelinescan be implemented. Theyare built upon
real national descriptionsdevelopedusingthe guidelineswithin the project group'scontext and

have undergonecollectiveadjustmentsand revisionsby membersof the projectgroupto better
alignthem with the guidelinerecommendations

Alt is important to acknowledgethat developingthe perfect descriptionis a challengingtask, as
different countriesmaywishto emphasisdaifferent aspectsand may needto find a balancewith
existingnational criteria. Therefore,the following examplesshould be consideredas part of an
ongoingcooperativeeffort to developand apply guidelinesfor learning outcomesdescriptions
aimed at Improving transparency and comparability of qualifications With experience,
continuous collaboration and exchangeson the 3 dzA R S dppliyatof dcross countries and
sectors,additionalexampleswill be addedto further inform the process

Page 64




ACQF Example 1

Qualification: Clinical psychologist

EQF 7

The clinical psychologist (EQF/NQF 7) independently develops and applies the theories, methods and
techniques from scientific clinical psychology in the health promotion, screening, psychological diagnostics
and evaluation of health problems, as well as in the prevention, guidance and treatment of persons with care
or support needs. By doing so the health care users are supported from the start both by working on their

development as well as optimising their functional independence and wellbeing.
Holding the visa of clinical psychologist as determined in the Law on Mental Health Professions is a
prerequisite to perform the profession.

The clinical psychologist is able to:

draw up a psychological evaluation

apply interventions to relieve suffering and to promote health and wellbeing of individuals, groups and
organisations

generate research and findings that contribute to the professional knowledge and/or evaluates the
efficiency of diverse professional activities

integrate research and clinical expertise in coordination with the care user and the context

apply scientific insights and methods

act according to the code of ethics

develop and maintain a professional working relation with the care user

practice the profession in a professional and societally responsible way

develop and maintain own expertise

reflect, carry out self-evaluation and self-care

interact with professionals from multiple disciplines
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ACQF

EQF 4

Page 66

Example 2

Qualification: Information technology assistant

The qualification holder (EQF/NQF 4) is able to ensure the smooth running of IT systems. They can develop,
adapt and/or maintain these and look after users. He/she has practical knowledge from computer science,
electrical engineering and production engineering.

He/she works independently and/or as part of a team in companies that develop and offer information and
communication technology products and services or in public authorities and institutions.

This is a school based initial vocational training. Optionally, the higher education entrance qualification can
be acquired.

The qualification holder can

analyse, assess and optimise operational processes, workflows and framework conditions with regard to
the use of IT systems

design work processes using technical and organisational aids

develop and adapt application software for operational processes

analyse, plan, build, commission and network IT systems

analyse, build, connect to IT systems, programme and commission automation systems,

plan, create and maintain databases using appropriate programming languages and software development
tools

secure the energy supply for IT systems and optimise energy consumption

observe industry and legislative standards and regulations and use of technical rules and regulations
observe data security, data protection and copyrights

responsibly shape and reflect on his/her working environment and processes

apply standards and guidelines to ensure process and product quality

cooperate and communicate in teams

analyse customer requirements and advise customers also in English

obtain, prepare and present information and documents in English in relation to the activity




ACQ F Example 3

Qualification: Concrete work

The concrete profession (EQF/NQF 4) can plan formwork, reinforce and cast new building and
construction structures, as well as maintaining existing buildings. The holder of the qualification is able to
build homes, commercial buildings, hospitals, schools and dams. The qualification can be obtained following
a four-year dual training in the training company and vocational school. Competence can be further expanded

e work independently according to building information models, drawings, descriptions and prefabricated

e assess the costs, time consumption and environmental impact of the work

e formwork constructions and building parts using traditional and system formwork

e reinforce constructions and building parts according to descriptions for covering, anchoring and splice
e give account for work processes using prefabricated and traditional methods

e cast different structural parts and floors and assess the consequences of different casting pressures

e sort and handle waste according to current regulations, reuse materials and reflect on the consequences

e account for and use quality assurance systems, carry out work in line with current requirements for
health, environment and safety and reflect on the consequences of not following the requirements
e assess risks in accordance with current regulations and carry out a safe job analysis.

e work according to regulations and agreements that regulate working conditions in the profession, and
explain the duties and rights of the employer and the employee.

e reflect on the demands and expectations placed on an equal and inclusive professional community

EQF 4
with tertiary vocational education at EQF 5.
The qualification’s holder is able to
solutions
of incorrect handling
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ACQF
Question

What are your views on this
approach? What are the most
relevant take aways for your
work?

U Please write in chat box.
Thanks

Page 68




Learning outcomes: some
ISsues and solutions



ACQF

Issues

Ways to address them

Learning outcomes, written as threshold statements, do not
|| gr&vent I&indts taigd belyonditiesie Yhdeshglds/ nnBnany ¢

expectations

Learning outcomes need to defined and written in a way

which allows for local adaptation and interpretation by

teachers and learners

Learning outcomes should assist teachers in identifying anc

combining teaching methods. Learning outcomes orient a

learning process, they should not restrict it

Finding the balance between prescriptive and descriptive

learning outcomes is essential

Ensure learning outcomes are fit for purpose

Page 70 Adapted from JenBjornavold ACQF peer learning webinar, 23 September 2021



ACQF

Easing the application of level descriptors

Applicdion of learningoutcomesbasedleveldescriptorscanbe challenging

Understandinghe role, concepts,verticaland horizontallogicof NQHeveldescriptorsis fundamental,and should
be athemein everyteachertraining programme,in the curriculaof pedagogicainstitutesand in relevantcapacity
developmentprogrammespromoted by ministries, NQFinstitutions, and curriculumdevelopmentprojects Level
descriptorsare a fundamentallink betweenthe NQFandthe eco-systemof learning teaching,and certification

To ease use and application, level descriptors should:

Bedetailedenoughto capturethe complexitiesof anNQF/RQF

Begeneralenoughto accommodatedifferent partsof the qualificationssystems

Besuitablefor all contexts(not too academictheoretical,and wordy)

Explainthe logicof the domains sub-domains,andlevelspreferablywith anaccompanyinglossary
Beconsistentlyappliedin countries

Be made visible and accessibleto usersthrough training, capacity building, workshops,and information
sessions

o Capturethe balancebetweenbeingprescriptiveand beingdescriptive

© O O O O O
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Learning outcones: Examples
from real / existing
gualifications



ACQF

Qualifications from official online registers of
gualifications

Countries : Botswana, Cape Verde,
Mozambique, South Africa




ACQF
In qualifications and in qualifications
databases / registers

Examples:

ABotswana
ACape Verde
AMozambigque
ASouth Africa

Online Reqisters of National Qualifications

A Botswana: BQAReqister of registered qualification

A Cape VerdeUGSNQ National Catalogue of
Qualifications

A Mozambique: ANER: National Catalogue of
Professional Qualifications

A South AfricaSAQA: Registration of Qualifications
and PartQualificationy4 searchable databases)

S
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Source: Eduarda Casttanco, ESCO projectinking LO of qualifications to ES&IsS



https://www.bqa.org.bw/qualifications/
https://snq.cv/
https://snq.cv/
http://www.anep.gov.mz/QUALIFICA%C3%87%C3%95ES/Qualifica%C3%A7%C3%B5es
http://www.anep.gov.mz/QUALIFICA%C3%87%C3%95ES/Qualifica%C3%A7%C3%B5es
https://www.saqa.org.za/registration-qualifications-and-part-qualifications?language_content_entity=en
https://www.saqa.org.za/registration-qualifications-and-part-qualifications?language_content_entity=en

ACQF

Level descriptors: example

Example:Cape Verde NOF, level 5

Domain Responsibilityand autonomy

A Manage and supervise in contexts of study and work
susceptibleo unpredictablechange

A Reviseand develop performance of self and others, both in
guantitative and qualitativeterms

A Work independently when decisions or initiatives at
intermediatelevelarerequired

A Beableto organisethe work for selfand the team, accordingto
the objectivesand goalsof the organisationand support others
to effectivelymanagetime
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ACQF In practice: defining and writing learning outcomes

Source CapeVerdelevel descriptorsand National QualificationsCatalogue

Level descriptors in Cape Verde NQF, level 5.

ACQHnventory

Qualificationlevel 5: AGBO01 5: Accountingmanagement

Qualificationregisteredin the National QualificationsCatalogue

CapeVerde, NQFLevel5 AGB01 5

0 case: Cape Verde NQF (Accounting management, L5)

Knowledge Comprehensive,specialised, factual
andtheoreticalknowledgewithin afield of studyor
work and an awarenessof the boundariesof that
knowledge, which includes abstract technical
understandingand capacityto search additional
information and knowledge to improve the
executionof functions

Skills A comprehensiverange of cognitive and
practical skills required to develop creative
solutionsto abstractproblemsin routine situations
and new contextsand activities Capacityto select
and apply equipment and methods, explain the
alternatives,and ensure the technical support to
solvemore specificproblemsin knownroutines

Responsibility and autonomy Manage and
supervisen contextsof studyand work susceptible
to unpredictable change Revise and develop
performance of self and others, both in
guantitative and qualitative terms ~ Work
independently when decisions or initiatives at
intermediatelevelarerequired Beableto organise)
the work for self and the team, accordingto the
objectives and goals of the organisation and
supportothersto effectivelymanagetime.

Broad short definition of the qualification Carryout accounting
tax, financial and treasury control managementin organisations
and prepare administrative processesor presentationto public
institutions, handling specific information and information
managementpplications

Unitsof compe

X Carry out accounting and tax lanagement

X Caurry out financial management

X Carry out treasury management ahd control

X Organise administrative processes fo{ presentation to
public entities

X Handle office computer applications.

sevenmore granulard 9 f S YoSG/2ivaLJ
specifiedin greaterdetailby ¢ ! & & S
to describingthe learningoutcomasof the qualificationcascad
from the broad definition of the qualification to the granular,
outcomesappliedascriteriain the contextof assessment

A similar approachis appliedin the context of the Competency
BasedApproach(Approchepar Competences)mplementedwith
somevariationin TVEBystemsof severalcountriesin Africa,e.g.:
CapeVerde,CameroonKenyaMorocco,and Mozambique

//
\
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