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1.0 Introduction 

Pursuant to Article 5 of the Treaty for the Establishment of the East African Community (on the Objectives of the Community) and particularly Article 102 (on education and the development of adequate human resource for science and technology), Partner States agree to harmonize their curricula, examinations, certification and accreditation of education systems and training curricula to facilitate operationalization of the Protocol for the Establishment of the East African Community Common Market, which came into effect on 1st July, 2010. 

The Protocol established two rights of residence and establishment in any Partner State as well as five freedoms of movement of natural persons, labour, capital, goods and services. Article 11.1 (a) on harmonization of qualifications was formulated in the Protocol to facilitate operationalization of free movement of services and labour for the purposes of the integrated market. In accordance with the directive of the 9th Sectoral Council on Education, Science and Technology, Culture and Sports (Decision No. 3 (i) REF: EAC /SC/20/2011), in January 2012 Partner States formed a Technical Committee for implementation of Regional Report on the Harmonization of the East African Education Systems and Training Curricula (RRHESTC). The Committee worked through dedicated sub-committees for specific components of the education sector, one of which focused on technical and vocational education and training (TVET) Sub-Sector. 

The TVET sub-committee was composed of representatives of all Partner States who participated in a consultative process to develop this strategy. The sub-committee realized that there are many differences in the way TVET is organized and managed in the Partner States; hence the need for harmonization. This strategy is specifically designed to guide the process of implementation of the regional report to harmonize the East African Technical and Vocational Education and Training Sector in line with the relevant recommendations as contained in the RRHESTC. 
2.0
Background and Situational Analysis of TVET in EAC Partner States 

This section explains the institutional mandate, key achievements, and challenges for TVET in each EAC Partner State. 

2.1 The Republic of Burundi 
 

Burundi is increasing investments in the TVET Sector such as infrastructure, equipment, and human resources capacity building, in collaboration with technical and financial partners in funding TVET programs. Following below is a summary of institutional mandate, key achievements, challenges and emerging issues in TVET in Burundi. 

2.1.1 Institutional Mandate for TVET

The priorities of education in Burundi are inspired by the Burundi National Development Plan (PND 2018-2027), as well as the constitutional arrangements and the international engagements taken in view of the realization of the objectives of the Sustainable Development Goals (ODD4) and Education for All (EFA).

The Constitution of Burundi, adopted in 2018, places equity and the involvement of the citizens in governance at the center of the rights of the citizens and the obligations of the government. The constitutional arrangement has guided education authorities in the establishment of the priorities in order to empower the citizens to appreciate their rights and obligations. The constitution allows the private sector to make investments in education.
 
According to the priority action plan of PND Burundi 2018-2027 with regard to intervention axis n°5 Education and training, five programs have been selected which include: development of an education information and management system; increasing the offer, promoting equal access and improving the quality of education at all levels of education and vocational training; promotion and enhancement of education and technical and vocational training; 
and promotion of university training that meets the standards of needs and quality assurance; and strengthening the management of the education system. 

By implementing all the above programs, the government will have developed a coherent, efficient, harmonized and competitive education system complying to regional and international standards.
2.1.2 Key Achievements

Some initiatives have been made as stated here below:

The government of Burundi has invested in the infrastructure and equipment of technical and vocational centers. As a case in point, a register of 380 trades, has been established, benchmarks and training modules for 71 professions were developed. Working capital credits and leasing equipment were distributed. As a follow-up, support to the beneficiaries was provided in the context of socio-professional integration. 

 

In addition, some programs and financial institutions have been created in favour of young people and women graduates of training structures in general, and those of TVET in particular, namely Youth Investment Bank BIJE (Banque d’Investissement des Jeunes)“,  Youth Economic Empowerment and Employability Program “PAEEJ” (Programme d’Autonomisation Economique et d’Emploi des Jeunes); Impulse, guarantee and support fund   “FIGA” (Fond d’Impulsion,de Garantie et d’Accompagnement) ; Women’s Investment and Development Bank “BIDF” (Banque d’Investissement et de Developpement pour les Femmes), Burundi Agency for Youth Employment “ABEJ” (Agence Burundaise pour l’Emploi des Jeunes); 

Youth Cross-Cutting Chamber, Women Cross-cutting Chamber (Chambre Transversale des Jeunes, Chambre Transversale des Femmes à la Chambre Fédérale du Commerce et de l’Industrie du Burundi), Burundian Manpower and Employment Observatory « OBME » Office Burundais de la Main d’œuvre et de l’Emploi, Burundi Employers' Association « AEB » Association des Employeurs du Burundi, Burundi Manufactures’ Association « AIB » Association des Industriels du Burundi.
To address the issue of gender, the Government of BURUNDI is initiating a lot of initiatives:

a. A Department responsible for inclusive education has been created;

b. Gender parity in TVET sector, opportunities and outcomes is a priority in education system;

c. People with special needs are encouraged to get access to education and jobs and school and office infrastructures are built accordingly;

d. Curriculum development is being elaborated taking into account people with special needs; and
e. The Government is encouraging and promoting women and youths by setting up institutions dedicated to them.
As a case in point, we have: Women’s Investment and Development Bank “BIDF” (Banque d’Investissement et de Developpement pour les Femmes), Youth Investment Bank BIJE (Banque d’Investissement des Jeunes)“,  Youth Economic Empowerment and Employability Program “PAEEJ” (Programme d’Autonomisation Economique et d’Emploi des Jeunes); Impulse, guarantee and support fund   “FIGA” (Fond d’Impulsion, de Garantie et d’Accompagnement), Burundi Agency for Youth Employment “ABEJ” (Agence Burundaise pour l’Emploie des Jeunes) ; Youth Cross-Cutting Chamber.

TVET strategic plan is increasing the training, equal access for all students and improving the quality of education at all levels.
The national strategy for the people with special needs will soon be validated. The two tables below give some statistics.
Table 1: Number of Trainees in 2021
  
	Number of trainers in 2021, per sex

	Men
	Women
	Total

	1925
	732
	2 657


Table 2: Number of trainees in 2021
	Number of trainees in 2021, per sex

	Males
	Girls
	Total

	36 690
	35 794
	72 484


232 public vocational training centers, 93 private vocational training centers, 2 artisanal training centers, 1 incubation center for small and medium-sized enterprises, 118 Public Technical Schools and 198 private Technical Schools with 26 sections and 7 public professional High Education Institutes, and 34 private professional High Education Institutes almost the majority are all functional,

 

A national strategy document for the socio-professional integration of young people in Burundi has been set up and an introduction of the Digital Library is being initiated in technical schools and vocational centers (Koombook). Craft training provides on-the-job training geared towards any training activity for the benefit of young people and / or adults who have not attended or have dropped out of school who want to develop skills in order to exercise any profession.

To professionalize higher education, develop science and technology, the Ministry of National Education and Scientific Research has started to set up 4 professional higher institutes including that of the Province of Cibitoke which will start in very soon. Moreover, it is planned to build 5 regional centers for polytechnic training and professional retraining, one of which has already been built in the province of Karusi and will open its doors next September 2023.
It is initiating the relocation of Campuses, the creation of other Campuses and science and technology institutes with a view to decentralization at the provincial level. Moreover, a national policy document and strategy for Technical and vocational educational training has been prepared.

 

A National Qualification and Certification Framework (Cadre National de Qualification et de Certification) (CNQC) has been set up since August 2019, and has been officially established on 23rd February 2022. The CNQC must be a national reference for levels and training scales in the education system in order to facilitate the comparability and recognition of qualifications and certifications. 
 
This document presents the Levels and Types of qualifications of the Burundian education system and the Descriptors of the levels / Qualifications, a comparative table of the titles of competences and possible pathways is also given. It also proposes the governance structure of the CNQC. The National Qualification and Certification Framework is responsible for: -

a. Describing the training levels of the education system, in particular outlining the admission conditions and the titles issued;
b. Indicating the skills associated with each level of training;
c. Improving information on the national education system;
d. Facilitating the comparability of diplomas and increase transparency;
e. Defining the types of descriptors for each level of qualifications;
f. Integrating vocational training systems into a framework that has been the subject of common recognition;
g. Facilitating mobility in vocational training through pathways;
h. Facilitating the understanding of the titles of formal and non-formal vocational training;
i. Indicating the skills associated with each level of training; and
j. Defining the bases necessary for the development of procedures for considering and validating the acquired experience.
 
For a full completion of technical and vocational training, students must do trade training to enhance their skills in the field of study. Trades Education is the initial stage of trades training. This training is essentially practical and allows beneficiaries to integrate quickly into socio-economic life through training in trades and the organization of self-production and self-employment or to follow vocational training. 
This teaching responds to the needs of grassroots communities with regard to artisanal activities: manual, administrative or commercial. Trades education organized in modular form is continuously adapted to the needs of the job.
 
 2.1.3 Admission Criteria 

Craft training provides on-the-job training geared towards any training activity for the benefit of young people and / or adults who have not attended or have dropped out of school who want to develop skills in order to exercise any profession. Trades training concerns young people and / or adults holding at least a Certificate of completion of basic education.
 
Craft training is oriented towards any training activity for the benefit of young people and/or adults at the end of 3rd cycle of the basic school who want to develop skills in order to practice any trade. This training leads to an “attestation de compétence aux métiers”
The training for trades concerns young people and/or adults who have attended the end of the last year of 4th cycle of the basic school. The training is 80% practical and 20% theoretical. An entrance exam is organized at each level. This training leads to a “certificat d’apprentissage aux métiers”
 
Vocational training is open to holders of a certificate of admission to post-basic education. Also admitted to vocational training are graduates of trade training centers after admission test. The vocational training is organized in a modular form and is continuously adapted to the needs of employment and technological evolution. Each module is validated after evaluation and awarded with a certificate. At the end of the training course, a “Certificat specialisé” is issued, and after a professional immersion course “certificat professionnel” is issued. A system of pathway between vocational training and technical education is instituted.
 
Post-basic technical education is open to graduates of basic schools who have passed the national certification and orientation exam for post-basic education. Post-basic technical education is organized in three years, except for the medical and paramedical sections where the training is organized in four years. Post-basic technical education is organized in sections. The passage from one class to another is conditioned by the success of the examinations organized in the lower class. This training leads to an “Diplome A2”. 
 
Vocational higher education comprises two levels of training: higher vocational training at Level I and higher vocational training at Level II. Level I gives access to two types of diplomas: a “Brevet de Technicien Supérieur” (BTS) and a “Diplôme de Technicien Supérieur Professionnel (DTSP)”. This cycle welcomes graduates from vocational training centers with at least two years certified professional experience. Graduates from Post Basic General and Pedagogical and Technical Education are also eligible. 
 
An entrance examination is organized for the two categories of candidates in their respective fields of specialization. This training is of a professional nature with 70% of practical work. It is organized into 120 credits divided into modules. At the end of this training, the graduates obtain a Superior Technician's Certificate “Brevet de Technicien Supérieur” (BTS)after writing a 6-month immersion internship report corresponding to the fourth semester.
 
An admission competition is organized for laureates holding a Higher Technician's Certificate (“Brevet de Technicien Supérieur” (BTS)) to complete additional training of 60 credits leading to the Diplôme de Technicien Supérieur Professionnel (DTSP)”. 
 
Higher vocational training at Level II welcomes laureates holding a DTSP and / or a Baccalaureate after passing an entrance examination. This training is of a professional nature with 70% of practical work. It is organized into 120 credits divided into modules. Each module is sanctioned by a Specialization Certificate. At the end of this training, the laureates obtain a “Diplome Supérieur Spécialisé” specialized Higher Diploma after an immersion course of at least six months corresponding to the fourth semester, followed by writing and defense of a thesis.
2.1.4 Key Challenges

The primary challenges facing TVET in Burundi can be summarized as follows: establishing structured financing systems, enhancing administrative efficiency and responsiveness to TVET needs, ensuring a sufficient supply of qualified and competent human resources, and improving the adequacy of budgetary allocations. Additionally, efforts should be made to better align training with employment opportunities and to increase responsiveness to emerging issues.

Other challenges include shortage of well-equipped technical schools, professional higher institutes, and vocational and professional training centers. There is also a lack of programs in innovative fields, weak connections between training institutions and industries, insufficient public-private partnerships, limited student interest in certain training courses, and inadequate financing.
2.1.5 Emerging Issues in TVET

The inconsistency in the education sector is attributed to the shifting mandate and responsibilities of the TVET sector among four different ministries due to government changes in the decade. However, the situation has since changed. Other challenges that still hinder the attainment of quality education in the TVET sector include: - 

a. insufficient school manuals, and adapted equipment;
b. shortage of qualified teachers;
c. scholastic and didactic materials;
d. absence of comprehensive, updated and responsive curricula; and
e. poor working conditions of teachers.

The expected growth of 7% in the TVET sector with regards of the total enrollment poses 
challenges given the shortage of personnel and facilities to support the process.
2.2. Democratic Republic of Congo
The high-level interest of the Democratic Republic of Congo to have a Ministry of Vocational Training and Craft embodies the political will of the Head Citizen of our country, to carry out the Acceleration Plan advocated by the United Nations waiting for the Sustainable Development Goals (SDGs) by 2030.

Indeed, the multiple socio-economic changes that have taken place in our country with extreme rapidity have had several impacts on Congolese society, to the point of weakening and making vulnerable a large section of the population, in terms of self-employability and learning trades.

To deal with this situation, vocational training becomes the major alternative in making important decisions in terms of entrepreneurship and employability.

2.2.1. Institutional Framework for TVET 

In the Democratic Republic of Congo, the Ministry of Vocational and Professional Training oversees the TVET sub-sector and is involved in formal, non-formal and informal vocational training. It is responsible for defining, leading and executing the Government's general policy on General Education, Technical and Vocational Training. Consequently, it manages the network of training schools and specialized centres. 

In this perspective, the Ministry intends to put in place a new management and leading model for institutions of vocational training and craft learning, to modernise curricula, to put in place a National Qualification and Certification Framework, (NQF)etc. This reorganisation process is crucial to enable the Ministry to adequately fulfil its missions, in conjunction with other ministries within the TVET framework. This reorganisation process is crucial to enable the Ministry to adequately accomplish its missions, in conjunction with other ministries within the TVET framework.

To date, the Ministry is in the process of finalising the Specific Strategy for the Education and Vocational Training sectors with the aim of better responding to the need for a qualified manpower, necessary for economic development, by offering quality training courses adapted to the needs of companies and promoting professional integration of young people in order to fight against unemployment and underemployment.

In the Democratic Republic of Congo, the TVET sub-sector is made up of several ministries namely Ministry of Vocational and Professional Training, Ministry of Primary, Secondary and Technical Education, Ministry of Higher and University Education, Ministry of Youth, Initiation to New Citizenship and National Cohesion, Ministry of Social Affairs, Humanitarian Actions and National Solidarity, Ministry of Public Health, Hygiene and Prevention, Ministry of Interior, Security, Decentralization and Customary Affairs, Ministry of Entrepreneurship, Small and Medium Enterprises, Ministry of Labour, Employment and Social Security, Ministry of Public Service, Modernisation of Administration and Innovation of Public Services, Ministry of Scientific Research and Technological Innovation, Ministry of National Defence and War Veterans, Ministry of Transport, Communication Ways and Urban Development, Ministry of Agriculture, Ministry of Rural Development, Ministry of Fisheries and Animal Husbandry, Ministry of Tourism, Ministry of Industry, Ministry of Post and Telecommunication, Ministry of Sport and Leisure, etc.

The TVET sub-sector is governed by several regulatory texts:

a. Constitution of the DRC of 2006 as amended to date in articles 43, 45, 90 and 93;
b. Framework law n° 14/004 of 11/02/2014 on National Education;
c. Law on the organisation of vocational training in the DRC (currently being validated);
d. Ordinance n° 022/003 of 07/01/2021 fixing the attributions of the ministries; 

e. Ordinance n° 78-188 du 05/05/1978 on the status of a public organisation called the National Institute for Professional Preparation (INPP);   

f. Decree-law n° 22/039 of 6th December 2022 on the organisation and functioning of the LMD system in DRC;
g. Ministerial order on the organisation of the Examen National de Fin d’Etudes Professionelles / National Examination of End of Professional Studies (ENFEP);
h. Ministerial order n° 039 of 14th February 2023 on the organisation and functioning of public and private approved institutions of vocational training and craftmanship in DRC;
i. Sectoral strategy for education and training (SSEF) 2016 – 2025;
j. Specific strategy for vocational training (currently being validated);
k. Government Programme 2021, Axis 52;
l. Sustainable Development Goals (SDGs);
m. National Strategic Development Plan (PNSD);
n. Operational Directory of Professions (ROM); and
o. Careers Resource Centre (Cité des metiers).
The Ministry of Vocational and Professional Training is organised in two entities: political and administrative. 

The political entity is under the management of the Minister, while being the principal Manager of all the services within the Ministry, and is answerable to Parliament, in terms of the obligation of results and legislation. 

The administrative entity is under the management of the General Secretary at both central and provincial levels. The Ministry of Vocational Training has a General Inspector and 15 Directors in Central Administration, 30 Provincial Directors and 330 decentralised entities (Sub-provinces).
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2.2.2. Institutional Mandate for TVET

The various regulatory texts mentioned above set out the institutional mandate for TVET in the Democratic Republic of Congo. The mission for technical and vocational training is to train qualified technicians in close relation with the real needs of the local and national economy. 
The TVET includes:
a. Technical or vocational training schools or institutions with a four-year course of study, including internship periods;
b. teacher training colleges of four years' duration, including internship periods;  
c. Trainers or teachers training colleges with a four-year study period including internship periods; 
d. Medical schools or institutions for a four-year course of study including internship periods;
e. High Education institutions with a duration of three to five years including internship years and professionalization;
The organization of long technical and professional cycles is laid down by regulation. It covers in particular:
a. Technical and vocational education courses in various employment sectors;
b. Provisions relating to cross-cutting between courses of study, in particular: methods, equivalences and bridges; 
c. modalities of development, validation and evaluation of their curricula; and 
d. Provisions relating to certification at the end of the course.
Children who drop out of primary or secondary school are referred to vocational training schools where they receive personalised and/or specific training in specialised institutions.

An academic or training year in nursery, primary, secondary and vocational education consists of a minimum of 180 school days and a maximum of 222 days totalling to a minimum of 900 hours of actual attendance in school, including revision and examination periods.

In order to succeed in training qualified technicians in close adequacy with the real needs of the local and national economy, TVET is aligned on four strategic lines: 

a. Improving the quality of learning
To ensure the quality of training offered in vocational training centres, the Sectoral Strategy for Education and Training (SSEF) recommends the involvement of professionals of craftsmanship in the development of curricula, in the training process (teaching and internship) and in the evaluation of occupation learning. In practice, very few institutions include the aspect of work in educational activities, including the development of curricula, the training itself and the certification of the training. The structure of the interface with the professional world (Training-Employment Unit, Professional Learning Unit and the Basic Unit) is not fully functional. Accompanying measures must therefore be taken to revitalize these structures. 

b. Increasing access, retention and equity
The vocational training programme aims at realising three strategic objectives by 2025: (i) to increase the intake capacity of young people and other categories of the unemployed, (ii) to promote, through awareness campaigns, Education and Vocational Training for young people and other categories of the unemployed and (iii) to facilitate the retention of vulnerable learners enrolled in vocational training centres. 

What can be said about the development of this line since the beginning of the implementation of the Sectoral Strategy for Education and Training? The development of the number of vocational training centres is explained in the table below.

	Year
	Number
	Increase
	

	2016
	1165
	 
	

	2017
	1220
	5%
	

	2018
	2076
	70%
	

	2019
	3655
	76%
	

	2020
	6482
	77%
	

	2021
	7195
	11%
	

	Accr
	6030
	 
	

	Taux
	518%
	 
	

	Average Increase
	1206
	 
	

	Average rate
	104%
	48%
	

	Source: DSPEFA/FPM Statistical registers
	

	 Year
	Public centers
	Private centers
	TOTAL

	2016
	65
	1100
	1165

	2017
	80
	1140
	1220

	2018
	82
	1994
	2076

	2019
	120
	3535
	3655

	2020
	121
	6362
	6482

	2021
	124
	7071
	7195

	Accr
	60
	5971
	 

	Taux
	92%
	543%
	 

	Average increase
	12
	1194
	 

	Average rate
	15%
	49%
	 

	Source :DSPEFA/FPM Répertoires statistiques
	
	


c. Governance Strengthening 
Supervision of Vocational Training Centres is carried out in accordance with the legal and regulatory texts governing public administration, decentralized and devolved provincial administrations, specifically through the Departments of the Provincial Division and Sub-Divisions, supported by the Principal Provincial Inspectorate (IPP) and its various inspection pools, as well as the Provincial Directorate of the Department of Staffing and Payroll of Teaching and Training Personnel (SENACEPEEF) and its units.

In their tasks, the Inspectors supervise the Institutions through regular visits for control, training and evaluation. The Heads of department supervise the operations of budgeting, mechanization, monitoring and integration of the staff payroll.

The provincial structures face several constraints which require sufficient rationalisation in order to better play their role in supporting vocational training institutions, in communicating instructions from the parent ministry and in regular contacts with the various vocational training institutions in their respective areas of jurisdiction in order to raise awareness of the need for strict compliance with the regulations in force, the training calendar and training programmes.

Other means of support carried out by the provincial and sub-provincial authorities are: pedagogical and administrative training; capacity building and refresher seminars for administrators, inspectors, trainers and supervisors; workshops with managers, trainers and learners; as well as power retraining for managers and trainers of vocational training institutions.
d. Contributing to the employability of those who have completed the programme (employment or self-employment)

The issue of employment and self-employment requires putting in place tools to ensure equal opportunities for all Congolese (Article 36 of the Constitution). 

This axis, which retains as an imperative the support of young people in the framework of qualifying training through support projects financed by the State or Partners. The objective is to formalise what is often informal. The need is to guide those who have completed their training towards entrepreneurship rather than salaried employment.

The issue of vocational training in the Democratic Republic of Congo is crucial for stability. It is a tool for peace, conflict resolution and social cohesion. It provides young people who engage in violence, rebellions, to name but a few, with the opportunity to redirect themselves towards more sound professional skills. 

The Government of the Republic, through the Ministry of Vocational and Professional Training, has been giving professional integration kits to the best candidates of the National Examination for the End of Professional Studies since 2021. Moreover, most of those who have completed their training are either employed or working. 

In 2018, a Public-Private Partnership Agreement was signed between the Ministries of Education and the employers' associations, one of whose missions is to promote professionalization of education and training to improve the employability of young people.
2.2.2 Main achievements 
a. Regular organisation of certification tests throughout the country;

b. Continuous capacity building of trainers;

c. Identification and control of staff paid by the Treasury (trainers, management offices, vocational training centres and schools) and taking care of 40,643 unpaid staff in the provinces and at the central level;

d. Execution of the Local Development Plan for 145 Territories through the construction of one vocational training centre per Territory; and
e. Delivery of vocational integration kits to those who have completed their training

2.2.3 Main Challenges 

a. Finalise the Specific Vocational Training Strategy;  

b. Formalise the National Qualification and Certification Framework (NQF) and the Authority Qualification and Certification;(ACQ);
c. Create chambers of occupations for those who have completed their training and for craftsmen throughout the country;  

d. Build, rehabilitate and equip vocational training infrastructures throughout the Democratic Republic of Congo, with one apprenticeship training centre per territory, one Centre of Excellence in each provincial capital, and resource centres;

e. Revitalise Public-Private Partnerships (PPP) by setting up a team of experts to carry out a diagnosis of the Partnership Agreement; 

f. Adopt and promulgate laws governing Vocational Training: Specific Law for the Sub-Sector, Professional Examination, Status of Inspectors, etc; 

g. Restructuring the administration in order to adapt it to the new vocational training mechanisms; 

h. Develop curricula with the support of the government and partners;

i. Achieve the reduction of digital fraction in the acquisition of learning, taking into account the scope of digital technology; and
j. Adequately finance TVET.

2.2.4 Gender and People Living with Disabilities
Many people living with disabilities (mostly young people) do not benefit from vocational training. This situation is aggravated by the recurrent armed conflicts.

The Specific Vocational Training Strategy, which is currently being finalised, takes great importance to this section of the population in order to ensure that they are considered in all vocational training programmes and thus given the chance to contribute to national economic development.
The Constitution of the Democratic Republic of Congo grants 30% to women in leadership positions. This provision has been slow to implement, especially as the number of women is higher than that of men. Rapidly including women in decision-making alongside men will correct inequalities and injustices and rapidly boost the growth of our economies.
2.2.5 Emerging Issues in TVET 
An assessment of the implementation of the activities outlined in the Strategy cannot be made without evaluating the financial contribution of the Government and the support provided by its partners, as well as the self-financing of training centres. The budgetary share of TVET in public expenditure decreased dramatically between 1980 and 2002, from 24% to 6% of the total budget. 

It is important to formulate a new policy for financing vocational and professional training that breaks with this dark past. The implementation of this policy, which seems very reasonable in some of its developments, but also ambitious in the context of the DRC, will require a strong mobilisation of domestic resources for the sub-sector.

The first reason for the relatively high cost of this policy lies in the very low level of funding allocated to the sub-sector and the needs imposed by the challenge of achieving learner support.

The second reason is related to the need to pay the salaries of trainers, which until now have been largely borne by households. The simulations carried out as part of this work, to analyse the financial sustainability of the guidelines adopted, show that it would be impossible to achieve the objective of training unemployed young people if the Government does not provide the necessary resources to cover at least the current expenses of the training centres. 

In this regard, the funds allocated to the vocational training sub-sector are below what should be granted in relation to the challenges to be overcome. In addition to the paltry nature of the allocated funds, their disbursement is very low. 

2.3 The Republic of Kenya 

The Technical and Vocational Education and Training (TVET) in Kenya is hinged on the philosophy provision of the holistic quality and inclusive education and training for transformation to a knowledge economy, social cohesion and sustainable development. Kenya’s education system is guided by the country’s economic blue print; Vision 2030 which aims at transforming the Country into a middle level income status and providing all its citizens with high quality of life in a clean and secure environment, the Bottom-up Economic Transformation Agenda (BETA). The vision of TVET in Kenya is “a high quality TVET for global competitiveness” anchored on the four pillars of access, equity, quality and relevance in training. This is enshrined in the National and International legal frameworks.  

2.3.1 Institutional Framework for TVET  

The Constitution of Kenya, 2010, emphasizes on the importance of TVET in the National development agenda.  Specifically, Article 43 (f) provides for the right to education for its citizens.  Further, under Article 55 (a) the state shall take measures, including affirmative action programmes, to ensure that the youth access relevant education and training. The Government is also committed to implementing international and regional agreements in education. The government of Kenya has identified TVET as an enabler to the achievements of the commitments in the Kenya Vision 2030, the Bottom-up Economic Transformation Agenda (BETA), Sustainable Development Goals, the African Union Agenda 2063, Continental Education Strategy for Africa (CESA) 2016 – 2025 and the Continental Strategy for Technical and Vocational Education and Training.   
In addition, the above commitments have been domesticated in various Acts of parliament including:   

a. TVET Act No. 29 of 2013 which provided for the establishment of Technical and Vocational Education and Training Authority (TVETA) to regulate the TVET sector; TVET Curriculum Development, Assessment and Certification Council (CDACC) to develop Curriculum, assess and certify, Kenya Universities and Colleges Central Placement Service (KUCCPS) and TVET Funding Board to finance TVET;     

b. The Kenya National Qualifications Framework Act No. 22 of 2014 which provided for the establishment of Kenya National Qualifications Authority (KNQA) to develop and maintain Kenyan qualification framework and harmonize education and training in Kenya;

c. University’s Act No. 42 of 2012 which established the Commission University Education to regulate the University sector and Higher Education Loan Board (HELB) for TVET and University students’ loans, scholarships and bursaries;  

d. Kenya National Examinations Council (KNEC) Act No. 29 of 2012 which provided a framework for examination and certification in TVET; 

e. National Industrial Training Act cap 237 (3) (Revised 2012) which provides for the establishment of National Industrial Training Authority (NITA) for industrial on job training; and

f. Others that provide for collaborations with other training institutions such as Kenya Medical Training College Act cap 261 (Revised 2012). 
Reforms in the TVET sector are also articulated in National Sessional Papers and Strategies on Education.  Some of these include the Sessional Paper No. 1 of 2019 on A Policy Framework for Reforming Education, Training and Research for Sustainable Development which emphasizes the government’s commitment to support TVET education and training by providing a framework for expanding, equipping, financing and inclusivity in the TVET system.  Also, National Education Sector Strategic Plan 2018 – 2022 focuses on creating synergies in the legal provisions pertaining to provision of education and sets up a National roadmap for the attainment of these aspirations.

In line with the implementation of the TVET reforms agenda, Kenya has undertaken the following: 

a. development of Competency Based Education and Training (CBET) Policy Framework to guide the implementation of CBET programs;

b. implementation of the Competency Based Education and Training (CBET) Curriculum which is outcome based, demand driven and industry led and flexible;

c. development of Recognition of Prior Learning (RBL) Policy Framework to guide the implementation of recognition of skills acquired in informal and non-formal settings

d. development of Credit Accumulation and Transfer system to enhance portability of credits for increased student mobility within courses and institutions;

e. development of National Standards for Assessment of National Qualifications which guides on assessment and certification of qualifications.

2.3.2 Key Achievements 

The Government of Kenya in affirming the importance of TVET sector in development has implemented several reforms that enhance collaboration and partnerships amongst the TVET providers.  These include:

a. Establishment of the State Department of TVET within the Ministry of Education;

b. Reforming the system of education from knowledge based to competency based with alternative and flexible path ways allowing for progression at individual pace and demonstration of mastery of both knowledge and skills. 
c. There is also a shift to a blended curriculum delivery approach from the traditional Teacher centered to learner centered, with high involvement of the industry in curriculum delivery and assessment 

d. Development of competency-based curriculum which is informed by national industry led occupational standards; 

e. Transfer of Trainer management function from Teachers Service Commission to the Public Service Commission and recruitment of additional trainers for enhanced capacity and professional development;

f. Development of Centers of Excellence and regional flagship TVET institutions in key priority areas has been undertaken as a strategy to Fast track economic growth and regional integration through TVET;

g. Establishment of more TVET institutions, improvement of infrastructure and supply of the state of art equipment including the integration of ICT have been treated as priorities; 
h. Transformation of the Kenya Technical Training College into Kenya School of TVET to give it more mandate of capacity building of trainers; 

i. Collaboration with development partner to equip training institution with industrial grade equipment;

j. Incorporated TVET financing in the higher education model for students financing and amendment of National Industrial Training Act 2012 in 2022 to allow TVET institution and students to benefit from collected industrial training levy;
k. Embarked on rebranding TVET and creating visibility which has resulted in increased enrollment and public interest; and

l. Strengthened governance and management of TVET Sector.

2.3.3 Key Challenges 

The major challenges to TVET include inadequate financing, application of ICT, weak link between training institutions and industry, limited number of trainers with competency to implement CBET and widespread TVET institutions cross other Ministries. 
2.3.3.1 Financing of TVET

The Government of Kenya is responsible for provision of infrastructure development and maintenance, equipment, trainers, and operational expenses in public institutions. The Government is also responsible for National TVET quality assurance, curricula development, assessment and certification. Since 2017 the government has also subsidized the fees paid by the trainees through capitation for trainees admitted through the Kenya Universities and Colleges Central Placement Services (KUCCPS). Although operationalization of some existing legal framework is yet to be actualized, the fast growth in TVET institution and enrolment still calls for more funding. This therefore calls for increased partnership and collaboration with Development Partners.

 

2.3.3.2 Application of ICT
Despite the gains made in ICT integration education, training and research, there are inadequacies in internet connectivity, limited capacity among trainers, digital content development as well as ICT infrastructure for use in content delivery.  Furthermore, unreliable power supply, attitude and rapid change in technology are other constraints.

2.3.3 Key Challenges 

The major challenges to TVET include inadequate financing, application of ICT, weak link between training institutions and industry, limited number of trainers with competency to implement CBET and widespread TVET institutions cross other Ministries.
2.3.3.1 Financing of TVET

The Government of Kenya is responsible for provision of infrastructure development and maintenance, equipment, trainers, and operational expenses in public institutions. The Government is also responsible for National TVET quality assurance, curricula development, assessment and certification. Since 2017 the government has also subsidized the fees paid by the trainees through capitation for trainees admitted through the Kenya Universities and Colleges Central Placement Services (KUCCPS). Although operationalization of some existing legal framework is yet to be actualized, the fast growth in TVET institution and enrolment still calls for more funding. This therefore calls for increased partnership and collaboration with Development Partners.

2.3.3.2 Application of ICT

Despite the gains made in ICT integration education, training and research, there are inadequacies in internet connectivity, limited capacity among trainers, digital content development as well as ICT infrastructure for use in content delivery.  Furthermore, unreliable power supply, attitude and rapid change in technology are other constraints.
2.3.3.3 Weak Link between Training Institutions and Industry

Weak link between TVET and industry has led to mismatch between demand and supply skills.  The upskilling of trainers in TVET is not in tandem with dynamic changes in technology and machinery available in the industry.  framework on industry/institution linkage have not been affective enough to achieve the envisioned gains. 
2.3.3.4 Limited number of Trainers with Competency to implement CBET.

TVET trainers are required to have competencies in various professional areas to ensure transfer of skills to the trainees. However, majority of training staff have undergone University training where knowledge-based studies are more emphasized.  2.3.3.5 Widespread of TVET institutions cross different line Ministries
Currently in Kenya, training institution are spread across all Ministry. The Ministry of Education coordinates all TVET institution in the country but provides financial support to public institutions in the Ministry. This has posed a challenge where trainees in other Ministries outside the Ministry of Education do not benefit from financial capitation.
2.4 The Republic of Rwanda

The national Vision of TVET Policy is to develop human resources potentials, knowledge-based economy and job creation opportunities taking into consideration equal access to necessary competence acquisition without any discrimination in order to prepare the Rwandan population to be productive and competitive and thus contribute to their welfare. It is aimed at provision of employable and self-employable skills to compete to international labor market. Another objective of TVET policy is to provide the economy with qualified and competitive workers and to train citizens to be able to participate in sustainable growth and poverty reduction by ensuring training opportunities to all social groups without discrimination. Below is the summary of institutional mandate, key achievements, challenges and emerging issues in TVET in Republic of Rwanda:
2.4.1 Institutional Mandate TVET

In Rwanda, the education sector’s major priorities are embedded in the National Strategy for Transformation (NST 1) and in the Education Sector Strategic Plan (ESSP) 2018-2024. The major priorities of the education sector include quality education and promotion of science and technology with special attention to ICT at all levels of education and assigning TVET to play the tangible role in economic transformation, rural development, productivity and youth employment.

2.4.2 TVET Institutional and Organizational Arrangements

The current institutional and organizational arrangements for TVET development and delivery in Rwanda include: -
a. a legal instrument that establishes Rwanda Polytechnic (RP) and Rwanda TVET Board (RTB) and determines its organization and functioning; 

b. institutional strategic and operational plans for RP and RTB derived from National Strategy for Transformation (NST1), Education Sector Strategic Plan (ESSP), the national TVET strategy, RP and RTB Strategic Plans; and 

c. Functional organizational structures for Integrated Polytechnic Regional Colleges (IPRCs), Technical Secondary Schools (TSSs) and Vocational Training Centers (VTCs).  

It is important to note that Rwanda Polytechnic Higher Learning Institution was established under law nº 23 of 30/05/2017 with a vision of providing quality Education that complies with applicable standards through Vocational Education that enables beneficiaries to acquire skills required to create jobs and compete in the labour market. In addition to this, eight (8) colleges were established as implementing wings of Rwanda Polytechnic’s mission (Under Ministerial order Nº001/MINEDUC/2018 of 19/01/2018) and these are: Public and private polytechnics.

Rwanda TVET Board (RTB) is a government institution established in 2020 by the presidential order No N° 123/01 of 15/10/2020 published in Official Gazette N° 32 bis of 19/10/2020. 
Furthermore, there was the establishment of Rwanda Polytechnic which is mainly mandated to implement TVET at higher education level (Diploma and Advance level), there are also other 3 institutions responsible for TVET at various levels:
2.4.3 Rwanda TVET Board with the following Mandate

2.4.3.1 Mission 

The mission of RTB is to Coordinate of all programs, projects and activities that can fast-track the development of TVET in Rwanda, at level one (1) to level five (5) of RQF.  aimed at fast tracking socio-economic development of the country.
2.4.3.2 Responsibilities 

The main responsibilities of the Rwanda TVET Board are to: - 

a. design and distribute curricula, teaching materials, trainer’s guides, methodologies and establish training methods for technical and vocation education and training from level one (1) to five (5); 

b. promote the use of information and communication technology in technical and vocation education and training from level one (1) to five (5);

c. coordinate and fast track technical and vocation education and training programs and activities;  

d. coordinate programs and activities to ensure trainers development, build their capacities and monitor their management among others;

e. promote quality education in technical and vocation education and training from level one (1) to five (5) aimed at fast tracking socio-economic development of the country; and

f. Advise the Government on all activities which can fast track technical and vocation education and training development in Rwanda. 


2.4.4 National Examination and School Inspection Authority with the following Mandate

2.4.4.1 Mission 

The primary mission of National Examination and School Inspection Authority (NESA) is to ensure quality of education in basic education and Technical and Vocational Education and Training (TVET) from level one (1) to five (5) and to regulate the comprehensive assessments of students and national examinations.

2.4.4.2 Responsibilities 

The main responsibilities of the NESA are to: - 

a. set standards for accreditation of private basic education schools and TVET schools from level one (1) to five (5);

b. monitor the implementation of norms and standards in public, Government subsidized and private basic education and TVET schools from level one (1) to five (5); 
c. ensure the quality of education in public, Government subsidized and private basic Education and TVET schools from level one (1) to five (5);

d. prepare, conduct and mark national examinations;

e. publish national examinations results;

f. Orient students of primary and ordinary level schools who passed the national examinations.

2.4.4.3 National Examination and School Inspection Authority Powers

The NESA Powers include: - 

a. award certificate to students who passed national examinations for basic education and level five (5) of TVET;

b. grant accreditation to a private basic education school or a TVET school of level one (1) to five (5);

c. authorize a workplace to offer TVET trainings and certificate not more than level five (5);

d. suspend or close a school offering basic education or a TVET school of level one (1) to five (5) when considered necessary;

e. Equate and provide equivalence of certificates and degrees awarded by foreign schools offering basic education and TVET levels from level one (1) to five (5).

2.4.5 Higher Education Council with the following Mandate: 

2.4.5.1 Mission

The mission of Higher Education Council (HEC) is to enhance quality of education, modes of providing it within higher learning institutions and make sure that graduates from such institutions are knowledgeable for the betterment of the Rwandan residents’ welfare and development of Rwanda.

2.4.5.2 Responsibilities 

The responsibilities of HEC are to: -

a. set standards for accrediting institutions of higher learning institutions;

b. prepare educational standards of institutions of higher learning;

c. approve curricula, and academic programs of institutions of higher learning;

d. monitor the quality of researches conducted in institutions of higher learning institutions;

e. monitor the implementation of standards in higher learning institutions;

f. compare and give equivalence to degrees and certificates at the level of institutions of higher learning awarded by institutions of higher learning from abroad;

g. coordinate activities related to study-loans and bursaries to students of institutions of higher learning;

h. coordinate activities of various public or private organs, foreign countries and international organizations relating to gathering financial aid in awarding student loans and bursary in institution of higher learning; and

i. Disseminate the policy of institutions of higher learning and other related decisions and to monitor their implementation.

2.4.5.3 Higher Education Council Powers

The powers of HEC are to: -

a. approve academic programs institution of higher learning;

b. close the academic programs;

c. accredit private institutions of higher learning;

d. close institutions of higher learning;

e. take decisions against institutions of higher learning which do not comply with the established higher education norms and standards;

f. approve the list of students of institutions of higher learning who are eligible for study-loans or bursaries;

g. relocate an institution of higher learning;

h. upgrade academic programmes or change in the type of an institution of higher learning; and

i. Authorize opening, closure relocation of a college, a school, a faculty or a research institute affiliated to a higher learning institution.

2.4.6 Key Priority Sectors Targeted for TVET Skills Training in Rwanda 

The key priority sectors targeted for TVET skills training in Rwanda include: Hospitality and Tourism, Construction and building services, ICT, Technical Manufacturing and Assembling, Agriculture and Food Processing, Beauty and Esthetics, Clean and Sustainable Energy, Water Resources, Art and craft, Technical Servicing, Film Making, Mining and Mineral Processing and Railways Engineering.

2.4.7 Key Achievements 

The following are key achievements so far recorded in TVET Education in Rwanda: -

a. TVET schools increased from 63 in 2010 to (472) in 2023. This tremendous increase in number of schools gave opportunities for Rwandans to access TVET programs;
b. TVET number of Polytechnics have increased from 2 (2010) to 7 (2023) including integrated polytechnic regional colleges (IPRCs). A total number of 13,447 students are undergoing Diploma and Advanced Diploma studies in various polytechnics;
c. The number of TVET trainees increased in line with the Government’s aspiration to increase access in education.  This number increased from 51,753 (2010) to 97,938 (2023);
d. The Ministry of Education through Rwanda polytechnic (RP) and Rwanda TVET Board (RTB) has established special academies to expand rare skills which would support youth to create their own jobs;
e. The following are academies which were established in this regard: Rwanda Coding Academy; School of Music; Hair-Academy (Hair dressing); Africa-Multi Media Academy; (Department of IPRC Kigali);
f. Rwanda TVET Trainer Institute (RTTI) was established and launched in April 2018. So far, a number of 4,404 trainers out of 7,354 have been trained and certified; 

g. TVET competence-based curricula development has been initiated. So far, the number of curricula has been increasing from 34 in 2015 to 167 in basic TVET and 61 in polytechnics in 2023. This is continuous activity and goes hand in hands with the labor market needs and growth of industry needs;
h. 410 out 416 Sector Education Officers (SEOs) and 30 District Education Officers (DEO) have been trained in quality assurance related to the implementation of Competence Based Training (CBT)/ Competence Based Assessment (CBA);
i. In line with ICT penetration in TVET, the number of TVET institutions with smart classrooms have been increasing overtime whereas in 2010 we only had 2 (IPRCs Kigali and Tumba) and now increased to 90 in 2023;
j. TVET schools have ICT labs and the process of internet connection is in good progress;
k. TVET quality Management Handbook has been developed and distributed to all TVET stakeholders to ensure compliance with quality standards across the country; and
l. Since 2017 all TVET schools and Polytechnics have been subjected to quality audits on yearly basis and have been ranked according to their level of compliance with quality standards. In 2019, a total of 102 schools availed themselves to be in poor conditions especially in terms of school leadership and management and they have been supported to improve, through coaching and Mentorship programs.
m. Policies developed and Surveys conducted: - 
	Policies developed
	Surveys Conducted

	TVET Policy and Strategy was approved by the Cabinet of 9th September 2015
	A National TVET Graduates Tracer and Employer Satisfaction survey is conducted yearly 

	Workplace Learning Policy was approved by the Cabinet of 9th September 2015
	The NEP (National Employment Program) is being implemented with vital role of TVET,  

	The Rwanda TVET Qualification Framework was launched in 2012 and is now under operationalization with 7 levels of qualifications, and it has resulted into Rwanda Qualification framework that is under operationalization with 9 level for TVET sector 
	TVET Partnership Development Framework was developed and approved accordingly.

	The Industrial Attachment Framework was launched in 2011 to harmonize industry-based training for all schools and implementation piloted conclusively by 2012. Implementation is currently being up scaled to all schools.
	TVET Management System was established and it has the quality assurance procedure manual; the accreditation standards procedure manual and management information system (MIS).   


n. 13 Projects for Skills development fund 

Reference is made to the financing agreement between the Government of Rwanda and the World Bank for the implementation of Rwanda Priority Skills for Growth (PSG) program for results. 
Among the components of PSG include Skills Development Fund (SDF) whose objective is to minimize skills gaps experienced by private business operators by rapidly increasing the supply of skills in the labour market-relevant skills and to ease the entry of new entrants to the labour market. The selected economic Priority sectors including Energy, Transport and logistics, Manufacturing, Hospitality, Agriculture, ICT and other innovative projects: -
a. The 1st Cohort was launched in March 2019 and completed in July 2019; 4,592 Beneficiaries were trained in 91 training providers and approved by AOG;
b. The 2nd Cohort was launched in May 2019 and complete in October 2019; 2,370 Beneficiaries were trained by 49 training providers and approved by AOG;
c. The 3rd cohort is ongoing, whereby the contracts were signed on 7th February 2020, 3,450 beneficiaries will be trained in 114 training providers; and
d. Cumulatively 6,962 beneficiaries have been trained out of 9,000 that was planned as overall target, the remaining 2,138 beneficiaries will be trained in the ongoing 3rd Cohort. 

Summary of the recent achievements in TVET in Rwanda: 

Table 1: Recent TVET Achievements in Rwanda

	S/N
	Category
	Year 2010
	Year 2024

	1
	 Technical Secondary Schools (TSS) and Vocational Training Centers (VTCs)
	63
	 (473)

	2
	TVET Polytechnics (public and private)
	2
	 16

	3
	Certified TVET Trainers 
	NA
	4404

	4
	TVET Students
	51,753
	97,938

	5
	TVE Competence Based Curricula (both basic TVET and polytechnic)
	34
	228


e. 4404 trainers out of 7354.
f. Higher learning TVET Institutions. So far, the programmes offered by public and private
   higher learning TVET institutions are 38 programmes offered in 8 colleges of Rwanda
   Polytechnic.
2.4.8 Critical Challenges in TVET 

Though TVET sub-sector has made remarkable progress over the last 6 years in areas of increase in number of trainees, high growing number of training centers, increasing number of trainers etc., there are still challenges which need special attention as presented here below: -

a.
Insufficient Human Capacity Within the TVET System 

The implementation of TVET programs requires specific skills and expertise which are sometimes not available on our local labour market. However, outsourcing the required expertise from foreign countries is also very costly and the only remaining option is to employ staff from the local market despite their limited skills, work experience and competencies. There is still a big number of unqualified trainers and heads of schools with limited managerial skills. However, a Mid-term capacity building plan has been developed and it is being implemented on annual basis since 2015. 

b.
High Cost of TVET Delivery 

TVET is expected to react flexibly to ever changing demands in the labour market, through the development of new training programs, applying new training technologies and provide opportunities for employees to engage in continuous professional development, life-long learning. This makes TVET, an expensive form of education especially when it comes to construction, renovation, supply of training equipment and consumables, staff capacity building, outsourcing special and rare skills etc. 

TVET financing mechanism study has been conducted and some of its proposals such as the Training levy need to be further developed with implementation tools such as a required legal framework. 

c.
Poor Perception of Girls to Join TVET

The number of students enrolling in TVET has been increasing over time. This increased from 53773 in 2010 to 116292 in 2016. However, despite the impressive increase of enrollment, the share of female students is very low especially in TVET-STEMs related trades.  There are still few girls in trades such carpentry, mechanics, construction etc., yet these are training programs which have high potential of employment opportunities.  In order to address this issue, TVET awareness campaigns are organized on annual basis and their main goal is to attract more young people with more focus on females to join TVET programs.

d.
Limited Involvement of Industries and Private Sector

Private sectors’ engagement or industry-education links are a win-win situation for all those involved. For the employer, it can provide a means of identifying future employees with the appropriate skills and attitudes, and at the same time enables the learner to gain the so-called employability skills and access to the workplace. 

The private sector is the client of the TVET system and it is imperative that they take on active involvement in TVET at different levels of the system. It important to note that the level of engagement of industries in areas of skills development and TVET implementation is not yet at the required standards, especially when it comes to allowing TVET trainees benefit from industrial training programs, professional internships, apprenticeship programs etc. 

e.
Matching Demand and Supply, Demand Driven TVET

The TVET System is expected to be responsive to the labor market needs. During the last TVET graduates tracer survey 2015/16 and a High Learning Institutions graduate tracer survey 2015 have revealed some level of mismatch between industry demand for skills and the supply of skilled graduates by the training institutions. The importance of reaching a consensus on this cannot be under-estimated, as understanding which skills are in high demand and which skills are not crucial for making the curriculum more responsive to the labour market, a timely provision of competent graduates to the industry and target resources at skill priorities. 

It is important to note that Rwanda Development Board (RDB) develops skills audit report every 5 years and this should be a good reference document for all TVET training institutions. This report dictates which training areas and skills that really needed on the local and regional labor markets. All curricula and training programs should be aligned to the real skills needs of the private sector. RTB is in process to establish sector skills councils in each economic sector that will play a pivotal role to reduce the mismatch 

2.4.9 Strategies to Overcome the TVET Challenges

a. All TVET Programs are being revised to align them with the current technological advancement and future of work requirements
b. We have started a Quality Improvement program implying transformation of 30 TVET Schools into TVET centers of Excellence offering training programs aligned to direct needs and economic potentialities of each District. 
c. Data collection process to identify Out-of-School youth in need of employable skills across the country to start massive short term skills development programs in all corners of the country.
d. Strengthening Dual Training approach and workplace learning strategies across the country.
e. Speeding up the ongoing development of a diversified TVET financing model which will ensure availability of enough financial means to support the ongoing TVET Quality Improvement strategies.
2.4.10 Way Forward

Development of Special statute for TVET Trainers that will help in setting up retention and incentive mechanisms for TVET trainers. In addition, finalize and approve the TVET Trainers special statute as one of the retention and motivation strategies to attract qualified trainers.

Mobilize required funds to set up modern training infrastructure in line with the current and future stand of technological revolution, Mobilize TVET development Partners to invest in infrastructure in order to increase access and affordability and Encourage Private Sector for investment in TVET while ensuring strict adherence to standards.

Invest in acquisition of advanced training equipment and materials in the sectors of artificial intelligence development, automation systems, digitalization and coding, to prepare a workforce ready to face the challenges of the upcoming 4th industrial revolution.

Promote Income Generation activities in TVET providers through provision of a special dispensation to Production units of RP Colleges and TVET Schools, for them to carry out some public tenders without going through open public tender procedures.

Sensitization of Girls in ordinary level to join TVET Schools.

2.5 The Republic of Uganda

The Constitution of Uganda of the Republic of Uganda provides that whereas basic education shall be promoted as free and compulsory, appropriate measures shall be taken to ensure that every citizen is given equal opportunity to attain the highest educational standard possible. Uganda’s Vision 2040 aspires for, “A transformed Ugandan society from a peasant to a modern prosperous country within 30 Years”. These aspirations shall be realized through TVET among others. Below is a summary of institutional mandate, key achievements, challenges and emerging issues in TVET in the Republic of Uganda.

2.5.1 Institutional Mandate for TVET  

Uganda has policies and guidelines for the realization of an integrated, self-reliant and self-sustained national economy with a view and purpose of ensuring that its citizens have a better and improved quality of life. This has often caused Government development policies to be geared towards attaining not only sustained economic growth, increased agricultural and industrial productivity but also promoting national unity, self-reliance, social, moral and ethical values. Thus, education in Uganda today is for national integration and development. 
This philosophy was first coined by the Education Policy Review Commission (EPRC) in 1989 and was endorsed by the Government of Uganda in its Government White Paper on Education (GWPE) of 1992. It is on this philosophy that the entire system of education of Uganda is anchored.  

After the 1997/98 restructuring of Government Ministries, all training/ departmental training institutions were transferred to the Ministry of Education and Sports. The Business Technical and Vocational Education and Training (BTVET) department was created to manage those institutions in collaboration with relevant parent sectors. In order to formalize the BTVET operations, the 2008 BTVET Act was developed and enacted. However, this Act has loopholes since it did not establish the TVET institutions and policymaking organs
Under this Act 2008, the Directorate of Industrial Training (DIT) was mandated to identify the needs of the labour market for occupational competencies which would fall under the Uganda Vocational Qualifications Framework (UVQF) when it is fully developed. DIT would also conduct assessments and awards Trade Tests for various industrial occupations. The same Act created Uganda Nurses and Midwives Examination Board (UNMEB), the Allied Health Examination Board (UAHEB), the Uganda Business and Technical Examination Board (UBTEB) to examine and certify trainees in various courses and programs in TVET Uganda has now developed the TVET Policy 2019 in which emphasizes employer led TVET system Government recognizes that technical skills are vital for individual, enterprise and economy since they lead to self-reliance at family level, increased productivity, profits and high income for nations. 
The TVET policy supports the creation of much needed employable skills as opposed to just acquisition of educational certificates. It targets all Ugandans in need of skills for employment. It also emphasizes flexible work place-oriented delivery which is put together with theoretical knowledge acquired under the general education. 
It shifts TVET management from the Government led system to Public Private Partnership (PPP) delivery. The Policy highlights four sets of key actions to TVET reforms namely; engaging private sector enterprise and private training providers in TVET; expanding the TVET framework scope and ensuring that the training content corresponds to work needs; building a strong unified organization for managing skills development; and reforming the way TVET is managed & funded. It establishes a new direction and institutional framework to guide the TVET delivery. It provides for establishment of a TVET council, TVET Directorate, TVET institutions and providers, and operationalization of the skills development fund.
In the current reforms, TVET is implemented through multi-sectoral approach with various stakeholders’ assigned roles. The Ministry of Education and Sports has the primary responsibility and accountability for the coordination and successful implementation of TVET. The TVET Institutions include: Skills Development Centres (SDC) Vocational Training Institutes (VTI), Technical Colleges (TC), National Polytechnics (NP) and a National Technical University (NTU). 

The TVET Council is the regulatory body representing the demand side of the TVET policy with 66% of its members being employers from the industry. The institutional mandate of employers will be to regulate TVET through establishment of standards, qualification, registration and accreditation systems for institutions/providers, programs and trainers. The TVET Directorate created under the Ministry of Education and Sport is responsible for providing policy guidance, overall coordination of TVET delivery, and administrative support to public and private TVET providers. 

2.5.2 Key achievements 

The National Development Plans (I, II, and III) all recognized and emphasized human capital development as key to achieving the country’s development agenda. The importance of TVET is further highlighted in the sector strategies.

The Government has made several efforts to develop the TVET sub-sector through systematic planning and the adoption of appropriate strategies. A significant development was ten-year BTVET Strategic Plan (2012/13 – 2021/22) entitled Skilling Uganda, that proposed key reforms in skills development. The Plan emphasizes a paradigm shift from an educational subsector to a comprehensive system of skills development for employment enhanced productivity and growth. The main purpose will be to create employable skills and competencies relevant in the labour market instead of educational certificates. It will embrace all Ugandans in need of skills, including but not only primary and secondary school leavers. 
Government is now implementing a TVET Policy that was adopted by Cabinet in January 2019. This policy provides a framework for development of TVET system which enables the training of highly skilled and competitive workforce. This further strengthens the aspirations of Government to invest in skills development as a key driver for a transformed society. Promote the following: -
a. The establishment sector skills council (SSC) and industry advisory committees which on behalf of employers and business communities to strengthen TVET;

b. The establishment of TVET Management Information System (MIS) which is linked to Labour Market Information System (LMIS) to meet the demands of employers; 
c. The ministry responsible for labour and employment has developed and implemented an Apprenticeship system to provide on-job training competencies;
d. Most of the curricula has been reviewed and made into a modular system to a promote a flexible and demand driven TVET delivery system;
e. Making TVET affordable by providing financial support to learners, vulnerable and special needs groups through bursaries and scholarships;
f. Established a Communication and marketing strategy for TVET has been developed and implemented to improve public perception and image of TVET by encouraging many young people to enroll;
g. Provision of equipment and materials to institutions country-wide involved in TVET training; and
h. The creation of a Directorate in charge of TVET in the Ministry of Education with a specific department for TVET.
2.5.3 Key Challenges 

The TVET Sub sector is faced with challenges such as; limited progression to higher levels, low perception and attitude towards TVET, low staffing levels, weak instructor and manager training. Low enrollment in scarce trades like refrigeration, automotive mechanics, gender disparities in access to TVET programs and training, inadequate equipment and infrastructure in some institutions, low funding for TVET, out dated curricula, lack of TVET curriculum framework and poor infrastructure, high trainees to instructor ratio, Private-Public Partnership is Inadequate, limited ICT infrastructure and the capacity to integrate it in TVET, poor coordination and duplication of roles and mandates among institutions 
There is also lack of a labour market information system. There is slow pace in implementation of some legal frameworks to implement the TVET policy, poor recruitment and retention of staff in TVET institutions, and inadequate career guidance on TVET especially at school level. Weak assessment models that address knowledge acquisition instead of skills competencies. 
On financing, the TVET sub sector receives inadequate funding from Government and its hoped that operationalization of the TVET Policy provision of establishment of the skills development fund will improve resources for skills development. 
2.6 The Republic of South Sudan 

Republic of South Sudan is one of the world’s youngest Nation that attained its independence on the 9Th July 2011 from the Republic of Sudan. Soon after its independence, the country applied for membership in to the East African Community where it was officially accepted in 2016. This acceptance makes South Sudan to oblige with all the protocols of the East African Community member states. Historically South Sudan is believed to be the origin of the Nilotic Communities in Kenya, Uganda and Tanzania giving it a historical connection. South Sudan has had a struggle since 1955 and this conflict situation has affected the stability of institutional development across the country. 

Currently the country is implementing Revitalized agreement on the Resolution of the Conflict in South Sudan (RACISS). In this agreement skills development through technical and vocational Education and training has been given a priority. The delivery of TVET in South Sudan is guided by the Transitional Constitution of the Republic of South Sudan 2011 amended in 2012, The Vision 2040, The Vision 2063, The Education Act 2012, Education Policy and Strategic Plan 2017-2022 and the Current 17 Sustainable Development Goals 4 and 8, and African Union strategy on TVET.

2.6.1 Institutional Mandate 

South Sudan employs the three systems of TVET delivery namely the formal TVET, Non-formal and Informal which are offered across the 26 TVET line ministries. In June 2018 these ministries were put under one umbrella body the National TVET Ad Hoc Coordination Committee. This Umbrella body was mandated to coordinate all the TVET activities across South Sudan until such a time that there will be a policy in place to form the National TVET governing body. The committee is divided in to five sub committees e
ach headed by key TVET line Ministries with a mandate to accomplish given task and responsibility. The National TVET Ad Hoc Coordination Committee is chaired by the Ministry of General Education and Instruction deputized by the Ministry of Labour. The five Subcommittees are:

a. TVET Policy Development and Legislation Chaired by the National Ministry of Gender, Child and Social Welfare and Deputized by the National Ministry of Labour;
b. Subcommittee on Curriculum Development and Implementation Chaired by the National Ministry of Youth and Sports and Deputized by the National Ministry of General Education and Instruction;
c. Subcommittee on TVET Qualifications Framework chaired by the National Ministry of Higher Education, Science and Technology and Deputized by Women Advancement Organization Representing the Social Partners;
d. Subcommittee on TVET Financing and Resource Mobilization Chaired by the National Chamber of Commerce, Trade, Agriculture and Industry Deputized by the private sector alliance and Finally the Subcommittee on TVET Monitoring and Evaluation Chaired by the National Ministry of Information, Communication, Technology and Postal Services; and
e. There is a total of 219 TVET centers across South Sudan (AfDB2021). Out of these 49 TVET Centers are under various line Ministries offering different courses. Most of these centers are currently not operating because of financial constraints, climate change, and the areas affected by conflict. 
2.6.2 Key Achievements 

The major achievements of the TVET sector across South Sudan are: - 
a. Development of Labor Market Assessment in 2018 that identified 35 TVET market demand driven trades across South Sudan;
b. Existence of quality TVET infrastructure that have been developed by the support of Plan International, JICA, EU, UNDP, UNIDO and Egyptian Government;
c. Adoption of Outcome based learning through Competency based curriculum Development for formal and non-formal TVET training covering limited trades;
d. Conducting national TVET status assessment with the support from African Development Bank;
e. Formation of National TVET Ad Hoc Coordination Committee;
f. Development of Unified National TVET Policy and Legislation Bill with the support from UNESCO South Sudan CaPED Project and EU Funded EMPOWER Consortium;
g. Development of Mobile TVET Training program for Rural Community and Pastoralists spearheaded by UNIDO and UNESCO South Sudan;
h. Initiation of Public Private Partnership in the delivery of TVET system in Prison vocational training centres;
i. Capacity building of selected TVET instructors /teachers on Technical pedagogy and andragogical skills targeting the piloted non-formal TVET curriculum; 

j. Piloting the establishment of 26 TVET/ STEM centers across the country with the support from STEM POWER Organization;
k. Development of vocational Training centers standard Operating procedure for Workshops and Apprenticeships during the COVID 19 pandemic and beyond;
l. Skills development and market value chain for Artisanal fishing in Terekeka, Juba Konyokonyo market and Nimule;
m. Development of competency based Artisanal Mining curriculum for South Sudan supported by UNESCO;
n. Sent Students on TVET scholarships to Morocco and Malaysia;
o. Establishment of Advanced Petroleum skills training institute by the Nile Pet in Juba in 2021;
p. Establishment of Bentiu Technical College with the support from the Oil companies operating in Unity State for training skills in oil sector; and
q. Development of TVET curriculum on career guidance and counselling.
2.6.3 Other Challenges

South Sudan like other countries is also facing a number of challenges in its TVET System. The country has come through series of civil conflicts dating back from 1955 up to date that has weakened its operating systems. These Challenges include:

a. Inadequate TVET infrastructure. Most of the existing TVET infrastructure are dilapidated and needs proper repairs, renovations and refurbishment;
b. Insecurity: many people are traumatized and in the states which were heavily affected by the conflict most of the TVET facilities are occupied and/or destroyed by the armed groups especially in Malakal and Bentiu; 
c. Limited number of qualified instructors: There is need for recruiting more qualified teachers and training them. The country does not have technical teachers training college as in the case compared to the neighboring countries;
d. Out-dated training tools and Equipment;
e. Budgetary constraints: Government funding is not adequate and sustainable, and in most cases, does not reach the TVET centers. There is lack of innovative methods of TVET financing to bring more sources of finance for TVET activities;
f. Managerial skills: TVET Centre managers and Board of Governors are not properly trained and skilled in the management of TVET centers;
g. incomplete curriculum, Teachers and Learners guides for all trades were identified in the 2018 Labour Market assessment. Where curricular exists, then they are only for level 1,2, 3 and 4 there is need for developing higher level skills targeting level 5 and 6 as per the South Sudan National Vocational Qualification Framework; 

h. Nonexistence of Library and Digital Learning platform. Most of the books are over 30 years old and do not match with the current level of skills development needs; 

i. Poor motivation of TVET staff. The salary of TVET staff is not reviewed and rationalized against the price level changes. The salaries are still fixed to 2010 Economy when the exchange rate was 1USD to 2.5 SSP while at the moment it is

1 USD to 1000 SSP. If this is not properly managed may increase the rate institutional corruption leading to poor TVET governance;
j. Lack of inclusiveness in TVET service delivery and facilities:  Most of the existing TVET facilities does not meet the need of ladies and people with disabilities. There are learners who are blind and need braille’s. There are varieties of people living with disabilities and the existing TVET facilities do not consider them; 
k. Inequality and inaccessibility of TVET facilities. Not all states are having TVET training centers/ schools. This makes only some states and administrative areas to have access to TVET services as compared to others;
l. Poor perception of TVET: Many people in the community view TVET as a facility meant for failures;
m. Lack of TVET Regulatory Documents such as nationally approved TVET standards, TVET ACT, TVET governing Body, TVET Qualification framework, TVET Funding body, National TVET trade test, Assessment and Certificate Unit;
n. Lack of TVET Labour Market Information system and TVET data management information system;
o. Lack of the establishment of production units and policy for TVET Centers/Schools income generating activities;
p. Lack of National skills Development strategy supported with TVET line Ministries operational plans and Sub national Governments TVET operational strategies;
q. Female representation in the teaching profession: out of 1,500 TVET teachers and instructors there are only 165 females (11 %), whereas there are 1,335 males;
r. Female representation in TVET training activities: there are always fewer 26.3% female trainees enrolled due to preference in less difficult trades such as tailoring, hairdressing and catering; and
s. The three main barriers preventing children with disabilities from accessing education are: long distance to school, negative attitudes, lack of experienced teachers for students and trainees living with disabilities, teasing, and bullying cases.

2.7 The Republic of Uganda  

The Constitution of Uganda of the Republic of Uganda provides that whereas basic education shall be promoted as free and compulsory, appropriate measures shall be taken to ensure that every citizen is given equal opportunity to attain the highest educational standard possible. Uganda’s Vision 2040 aspires for, “A transformed Ugandan society from a peasant to a modern prosperous country within 30 Years”. These aspirations shall be realized through TVET among others. Below is a summary of institutional mandate, key achievements, challenges and emerging issues in TVET in the Republic of Uganda.

2.7.1 Institutional Mandate for TVET  
Uganda has policies and guidelines for the realization of an integrated, self-reliant and self-sustained national economy with a view and purpose of ensuring that its citizens have a better and improved quality of life. This has often caused Government development policies to be geared towards attaining not only sustained economic growth, increased agricultural and industrial productivity but also promoting national unity, self-reliance, social, moral and ethical values. Thus, education in Uganda today is for national integration and development. 
This philosophy was first coined by the Education Policy Review Commission (EPRC) in 1989 and was endorsed by the Government of Uganda in its Government White Paper on Education (GWPE) of 1992. It is on this philosophy that the entire system of education of Uganda is anchored.  

After the 1997/98 restructuring of Government Ministries, all training/ departmental training institutions were transferred to the Ministry of Education and Sports. The Business Technical and Vocational Education and Training (BTVET) department was created to manage those institutions in collaboration with relevant parent sectors. In order to formalize the BTVET operations, the 2008 BTVET Act was developed and enacted. However, this Act did not establish the TVET institutions and policymaking organs.
Under this Act 2008, the Directorate of Industrial Training (DIT) was mandated to identify the needs of the labour market for occupational competencies which would fall under the Uganda Vocational Qualifications Framework (UVQF) when it is fully developed. DIT would also conduct assessments and award Trade Test certificates for various industrial occupations. The same Act created Uganda Nurses and Midwives Examinations Board (UNMEB), the Allied Health Examinations Board (UAHEB), the Uganda Business and Technical Examinations Board (UBTEB) to examine and certify trainees in various TVET courses and programs. 

Uganda has now developed the TVET Policy 2019, which emphasizes employer led TVET system. Government recognizes that technical skills are vital for individual, enterprise and economy since they lead to self-reliance at family level, increased productivity, profits and high income for nations. The TVET policy supports the creation of much needed employable skills as opposed to just acquisition of educational certificates. It targets all Ugandans in need of skills for employment and production. It also emphasizes flexible work place-oriented delivery, which is put together with theoretical knowledge acquired under the general education. 

It shifts TVET management from the Government led system to Public Private Partnership (PPP) delivery. The Policy highlights four sets of key actions to TVET reforms namely; engaging private sector enterprise and private training providers in TVET; expanding the TVET framework scope and ensuring that the training content corresponds to labour market needs; building a strong unified organization for managing skills development; and reforming the way TVET is managed & funded. It establishes a new direction and institutional framework to guide the TVET delivery. It provides for establishment of a TVET council, TVET Directorate, TVET institutions and providers, and operationalization of the skills development fund.

In the current reforms, TVET is implemented through multi-sectoral approach with various stakeholders’ assigned roles. The Ministry of Education and Sports has the primary responsibility and accountability for the coordination and successful implementation of TVET. The TVET Institutions include: Skills Development Centres (SDC) Vocational Training Institutes (VTI), Technical Colleges (TC), National Polytechnics (NP) and a National Technical University (NTU). 

The TVET Council is the regulatory body representing the demand side of the TVET policy with 66% of its members being employers from the industry. The institutional mandate of employers will be to regulate TVET through establishment of standards, qualification, registration and accreditation systems for institutions/providers, programs and trainers. The TVET Directorate created under the Ministry of Education and Sport is responsible for providing policy guidance, overall coordination of TVET delivery, and administrative support to public and private TVET providers. 

2.5.2 Key achievements 
The National Development Plans (I, II, and III) all recognized and emphasized human capital development as key to achieving the country’s development agenda. The importance of TVET is further highlighted in the sector strategies.

The Government has made several efforts to develop the TVET sub-sector through systematic planning and the adoption of appropriate strategies. A significant development was the ten-year BTVET Strategic Plan (2012/13 – 2021/22) entitled Skilling Uganda, that proposed key reforms in skills development. The Plan emphasizes a paradigm shift from an educational subsector to a comprehensive system of skills development for employment enhanced productivity and growth. The main purpose will be to create employable skills and competencies relevant in the labour market instead of educational certificates. It will embrace all Ugandans in need of skills, including but not only primary and secondary school leavers. 
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Government is now implementing a TVET Policy that was adopted by Cabinet in January 2019. This policy provides a framework for development of a TVET system which enables the training of highly skilled and competitive workforce. This further strengthens the aspirations of Government to invest in skills development as a key driver for a transformed society. Promote the: - 
a. The establishment of sector skills council (SSC) and industry advisory committees which on behalf of employers and business communities strengthen TVET;
b. The establishment of TVET Management Information System (MIS) which is linked to Labour Market Information System (LMIS) to meet the demands of employers;
c. The ministry responsible for labour and employment has developed and implemented an Apprenticeship system to provide on-job training competencies;
d. Most of the curricula has been reviewed and made into a modular system to promote a flexible and demand driven TVET delivery system;
e. Making TVET affordable by providing financial support to learners, vulnerable and special needs groups through bursaries and scholarships; and
f. Established a Communication and marketing strategy for TVET has been developed and implemented to improve public perception and image of TVET by encouraging many young people to enroll; 
g. Provision of equipment and materials to institutions country-wide involved in TVET training; and 
h. The creation of a TVET Directorate in charge of TVET in the Ministry of Education with a specific department for TVET.

2.5.3 Key Challenges 

The TVET Sub sector is faced with challenges such as; limited progression to higher levels, low perception and attitude towards TVET, low staffing levels, weak instructor and manager training. Low enrollment in scarce trades like refrigeration, automotive mechanics, leather technology, gender disparities in access to TVET programs and training, inadequate equipment and infrastructure in some institutions, low funding for TVET, outdated curricula, lack of TVET curriculum framework, Private-Public Partnership is inadequate, limited ICT infrastructure and the capacity to integrate it in TVET, poor coordination and duplication of roles and mandates among institutions. 
There is also lack of a comprehensive labour market information system. There is slow pace in implementation of some legal frameworks to implement the TVET policy, poor recruitment and retention of staff in TVET institutions, and inadequate career guidance on TVET especially at school level. Weak assessment models that address knowledge acquisition instead of skills competencies. 
On financing, the TVET sub sector receives inadequate funding from Government and its hoped that operationalization of the TVET Policy provision of establishment of the skills development fund will improve resources for skills development. 
2.8 The United Republic of Tanzania 

The TVET system is well established under the Ministries responsible for Education and Vocational Training for both Tanzania Mainland and Zanzibar. Emphasis on TVET is based on the fact that it sets the economy of a country in motion by providing the necessary skills and knowledge for various sectors of the economy. 

A summary of institutional mandate, key achievements, challenges and emerging issues in TVET in the United Republic of Tanzania is as follows. 

2.8.1 Institutional Mandate for TVET
The Government enacted the Education Act of 1962 to regulate the provision of education. This Act laid a foundation for future harmonization of the education system in post-independence Tanzania. Despite the above changes in the education system ushered in by the Education Act of 1962, fundamental and significant changes were not made until 1967 when the philosophy of Education for Self-Reliance (ESR), a sequel of the Arusha Declaration was announced to guide the planning and practice of education system in post-independence Tanzania.  

Currently, education and training provision in Tanzania is governed by various policies and Acts including: the Education Act No. 25 of 1978 and its amendments CAP 353 R. E. of 2002 of Tanzania Mainland; the Education Act No. 6 of 1982 of – Zanzibar which was amended in 1993 and currently under review; Vocational and Education Training Act No. 8 of 2006 (Zanzibar);  Education and Training Policy of 1995; Policy Paper on Local Government Reform (1998); The National Higher Education Policy of 1999;  the Zanzibar Education Policy of 2006 under review; Technical and Vocational Education and Training Policy of 2019 (Zanzibar); the Vocational Education and Training Act of 1994 (R.E. 2006) and the National Council for Technical Education Act of 1997 (R.E 2021)  

The myriad of policies developed at different times and for different purposes were harmonized thus, the Education and Training Policy (ETP) of 2014 was developed which is currently under review. ETP 2014 looked at the education sector holistically and therefore had to look at it from a single spectrum. With exception of the Zanzibar Education Policy of 2006, other policies were merged and the sectors and segment they were addressing could now be addressed by this new policy.  

Other policies specifically for TVET include the Vocational Education and Training Policy paper of 1993 and Employment Policy of 2008. Furthermore, there are other key documents guiding the provision of TVET, these are: The Tanzania Vision 2025 and Zanzibar Development Vision 2050.  the National Strategy for Growth and Reduction of Poverty (2010); the Five Year Tanzania Development Plan 2016/2017-2020/2021 and 2021/2022-2025/2026, the Five Year Education Sector Development Plan 2016/2017-2020/2021, the Ten Year National Skills Development Strategy (NSDS) 2016/2017-2025/2026, the National TVET Development Plan 2013/2014-2017/2018 (under review), the ruling Party Manifesto 2020 - 2025 and Sustainable Development Agenda 2030.
The National Council for Technical and Vocational Education and Training (NACTVET) and the Vocational Education and Training Authority (VETA) are a results of some of the Acts introduced earlier in this document. NACTVET is a body corporate established by the National Council for Technical Education Act, No.9 of 1997 (R.E.2021). The scope of NACTVET covers all tertiary education institutions, other than universities and their affiliated colleges, delivering semi-professional and professional programs leading to awards of certificates, diplomas, degrees and other related awards. 
NACTVET is also assigned responsibility of regulating Vocational Education and Training which was formerly under the Vocational Education and Training Authority (VETA). VETA is a body corporate established by the Vocational Education and Training Act, 1994 (R.E. 2006, R.E. 2021). It was established with an overall mission   of ensuring provision of VET that meets labour market needs through effective coordination, financing, and promotion, in collaboration with stakeholders. For Zanzibar Vocational Training Authority (VTA) of has a mandate of supervising vocational training, coordinating vocational training, ensuring availability of sufficient funds for operating vocational training system, providing educational training and confirming all certificates issued by registered vocational centres.

The TVET Department has the responsibility among others to coordinate and monitor TVET institutions in the Country including the National Council for Technical and Vocational Education and Training (NACTVET) formerly National Council for Technical Education (NACTE), the Vocational Education and Training Authority (VETA) and Folk Development Colleges (FDC). TVET is provided under different government ministries, departments and agencies, and private organizations including faith and community-based organizations. Folk Education is a non-formal education program offered through Folk Development Colleges focusing on self-employment, participation in community, social and economic affairs and self-reliance. The program is open access for adult learners from 18 years of age and beyond. The existence of Post Primary Technical Centres (PPTC) and Technical Secondary Schools offers Basic vocational skills. In Zanzibar context the TVET is under the Ministry of Education and Vocational Training which oversee the Vocational Training Authority (VTA), technical Secondary Schools and Technical Institutions.

2.8.2 Key Achievements 

2.8.2.1 Access and Quality Improvement

Achievements attained in TVET include among others the following: construction of new TVET institutions at regional and district level and expansion and rehabilitation of existing TVET institutions. The Government is on track to achieve the construction of at least one VET Centre in each District at both Main land and Zanzibar.  Focal Development Colleges (FDCs) have been rehabilitated and expanded to impart vocational skills for more people in rural areas for self-employment. Other achievements are:  Introducing entrepreneurship curriculum at all levels of TVET; Enhancing training and retraining of instructors and lectures at all levels of TVET; setting criteria for tutors, instructors and lecturers provision of modern tools, equipment and machines for quality improvement; training through Competence-Based Education and Training (CBET) approach;  translation of Vocational Education and Training (VET) curriculum from English Language to Kiswahili Language to increase both access and quality to marginalized groups especially those living in rural areas. The overall outcome for such improvement is increased skilled labor force in the country.

2.8.2.2 Relevance of TVET

The achievements attained include; TVET institutions had entered into partnership with industries, companies, work-based trainings and other TVET institutions locally, regionally and internationally to share experiences. Also, there is introduction of competence-based curricula specifically designed to respond to market demand with clear guidelines for Labor market survey and review; apprenticeship and internship, career, guidance, counseling and job placement, inclusion of people with disabilities in TVET institutions, and gender guidelines.

In addition, the achievement attained was the establishment of specialized technical skills in priority sectors including Transportation at the National Institute of Transport (NIT); Information and Communications Technology at Dar es Salaam Institute of Technology (DIT); Renewable Energy at Arusha Technical College (ATC); and Agriculture (Leather) processing at DIT Mwanza Campus, Karume Institute of Science and Technology (KIST) in Agro processing and Creative Industries.

Also, the government established six Sector Skills Councils (SSC) in the following economic sectors: Agriculture and Agribusiness; Tourism and Hospitality; Information and Communication Technology; Energy; Transport and Logistics and Construction in order to provide linkage between industries and TEVET institutions. 
The Government has given Tanzania Private Sector Foundation (TPSF) the mandate to establish, coordinate and supervise them. SSCs will link key stakeholders to ensure that the skill mismatch/ gaps is eliminated. 

2.8.2.3 Sustainable Financing of TVET

The government of URT is committed to finance the TVET through increase of annual budget allocations.  Furthermore, TVET is financed through Skills Development Levy from employers who pay 4% (mainland) and 5% (Zanzibar) of payroll levy for all employers employing four or more employees of which part of it is set for VET. 

Development Partners - through Skills Development Fund (SDF) has facilitated training opportunities for youth in both Mainland and Zanzibar.

2.8.2.4 Gender Mainstreaming in TVET

The government of Tanzania has taken various measures and initiatives to address gender disparity and issues. The constitution of the United Republic of Tanzania endorses gender equality and equity and guarantees full participation of women and men in social, economic and political life. The government amended the 1977 Constitution in 2000 and 2004 among other things, to increase women’s participation in the National Parliament and Local Authorities. 
In addition to all these, the Government is also implementing international commitments as enshrined in the United Nations Charter and on the Human Rights Declaration (1948), the Convention on the Elimination of All Forms of Discrimination Against Women (CEDAW) (1979), the Convention on the Rights of the Child (CRC) (1989), Beijing Declaration and Platform for Action (1995), AU Solemn Declaration on Gender Equality and the Protocol to the African Charter on Human and Peoples Rights on the Rights of Women (2003), World Summit 2005 Resolution on Gender Equality and Empowerment of Women, SADC Declaration on Gender and Development (1999), Addendum on Prevention and Elimination of Violence Against Women and Children (1998).

In 2000, the government formulated the Women and Gender Development Policy (2000) to put more emphasis on the Women in Development Policy (WID) (1992) in line with the Beijing Platform for Action. The government also established mechanisms for gender policy formulation, coordination, monitoring and evaluation and implementation of gender development policy, gender mainstreaming programmes and plans. 
The mechanisms include establishment of a Ministry responsible for gender development, setting up Gender Desks in Ministries, Independent Departments, Regional and District Authorities. To ensure effective implementation of the women and gender development policies, a National Strategy for Gender Development (NSGD) that builds on a number of national vision’s and other policies and strategy to promote gender equality and equity has been prepared. This strategy covers key areas of gender concerns stipulated in the Women and Gender Development Policy of 2000. Among others, education and training plays a key role for sustainable social, cultural, political and economic development of women. For education and training among women promotes quality of life, good health, access to paid employment, decision making, and productivity in both market and non-market work and facilitates social and political participation. 
Thus women as men should experience such benefits in a fair and equitable manner. Most technical and vocational training institutions were established to cater for men and boys, as a result, majority of girls and women have been left out of the mainstream of technical and vocational training. Even though, more recently the government have taken efforts and measures to make sure that there are equal access to training for women just as for men through sensitization and encourage girls and women to take up nontraditional or male dominated trades and making more information available on TVET training opportunities for girls and women. Table 1 shows the enrollment data in TVET.

Table 1: Enrolment Trend in TVET in Tanzania by Sex 

	Category
	2011/12
	2012/13
	2013/14
	2014/15
	2015/16
	2016/17
	2017/18

	Vocational Education 
	
	

	Male
	58,778
	68,539
	100,835
	109,146
	120,742
	80,135
	80,050

	Female 
	51,236
	59,678
	63,242
	80,541
	75,349
	49,944
	39,134

	Total
	110,014
	128,217
	164,077
	189,687
	196,091
	130,079
	119,184

	Technical Education
	
	

	Male 
	58,558
	59,847
	63,624
	66,983
	57,895
	70665
	56974

	Female 
	53,889
	53,233
	52,536
	58,021
	59,172
	57456
	52961

	Total
	112,447
	113,736
	116,160
	125,004
	117,067
	128121
	109935


Source: BEST, 2016

Table 1 indicate that despite fluctuation of enrolments due to several reasons, the trend of enrolment in TVET for both male and female learners has been increasing with a decreasing gap between male and female leaners. 

2.8.3 Key Challenges 

The key challenges to TVET in Tanzania relate to three main areas: Quality, Equitable access and financing. The challenges facing TVET in Tanzania in relation to quality include: Inadequate number of instructors/lecturers with relevant skills to manage the competence based training curricula; inadequate capacity to respond to emerging skills timely; reluctance of some industries/employers to accept TVET trainees for field and internship due to lack of resources to accommodate the trainees; and inadequate implementation of curricula, which address labour market demands; Inadequate Information Communication Technology (ICT) facilities and its utilization in technical and vocational education and training; and Inadequate professional staff to facilitate training to people with special learning needs. 
The challenges facing TVET in Tanzania in relation to financing include: Inadequate financing to equip TVET institutions with modern equipment and tools to cope with ever-changing technologies, so as to equip graduates with skills and capability to compete in the job market. 

The challenges facing TVET in Tanzania in relation to equitable access include: Poor perception of TVET which suffers from the stigma of a track fit only for the academically less endowed; Lack of effective participation of private sector to invest in quality technical and vocational education and training; Inadequate mobility of students and staff within the region to promote skills transfer; Inadequate capacity enrolment capacity to accommodate all qualified applicants; and Low participation of female students in technical and vocational education and training. 

2.8.3 Summary of Cross Cutting Issues  

The following have been identified as cross cutting issues in the TVET sector among the EAC Partner States.

2.8.3.1 Achievements 

a. Existence of policy, legal and institutional framework governing TVET sector among Partner States.

b. Workshops and seminars: There are specialized professional seminars and workshops which usually focus on school management, teaching methods, language skills, the teaching of special subjects with emphasis on practical aspects. The governments get support for teacher development from stakeholders and partners who include professional associations and Non-Governmental Organizations which complement the Governments’ provision of professional support within the parameters laid down in national frameworks for Continuous Professional Developments. 

c. Rationalization of structures and functions: The Ministries responsible for TVET as part of their reform agenda and in an effort to enhance service delivery has made efforts to rationalize their structures and functions

d. High priority on education in the development agendas: This is in recognition of the strategic importance of raising the overall education level of their citizens within the context of poverty reduction and economic growth. 

2.8.3.2 Challenges 
a. Gains not matched by improvement in education quality: The gains made in expanding access and participation have not always been matched by improvements in educational quality.  

b. Weak institutional framework for management of the education sector: The institutional framework for the management of education services requires strengthening. This aspect is recognized in the Ministries of Educations’ Strategic Plans of all Partner States, which have flagged the establishment of adequate managerial and institutional strength in their education systems as a priority area requiring attention.  

c. Insufficient capacity building: This has been reflected in the various reports of commissions, taskforces and studies undertaken in the region. 

d. Insufficient capacity: Some of the Partner States have not developed adequate teachers’ capacities to meet their educational requirements. In particular, there is shortage of emerging sector skills’ teachers/trainers. Coupled with the soaring numbers of students at all levels, this could have serious consequences as the available capacity is overstretched. 

e. Weak linkages between TVET outcomes and the labour market needs: Some countries have not put in place mechanisms which allow the private sector to determine TVET priorities and training areas. There is also a mismatch between TVET acquired skills and employers’ needs. 

f. Introduction of new curricula or curricula elements causing serious challenges in terms of pedagogy: Elements dealing with gender, HIV and AIDS, entrepreneurship and the environment, for example, are new, and may be causing some of the skill gaps that have been expressed by the practitioners in education.  

g. Motivation of teachers/trainers: The unfavorable employment terms of teachers due to low earnings in relation to the professional roles and expectations of stakeholders. This has had an impact on their esteem, poor productivity and loss of morale.  

3. METHODOLOGY 
In accordance with the Decision of the Sectoral Council of Education Science and Technology, Culture and Sports (No.3 (i) REF: EAC/SC/20/2011), the Partner States formed a TVET Technical Sub-Committee in January 2012 to guide the sector. The committee conducted a study which led to the development of the Regional Report on the Harmonization of the East African Education Systems and Training Curricula (RRHESTC). Among other recommendations, the report called for the creation of a regional TVET Harmonization Strategy.

To develop this strategy, the committee, comprising representatives from all Partner States, engaged in a consultative process. Starting in 2013, a series of consultations were carried out in each Partner State to examine the policy, legal, and institutional frameworks governing the TVET sub-sector.

The committee employed various methods to inform the development of the strategy, including: -

a. Desk reviews: The committee conducted comprehensive reviews of existing literature, policies, and reports related to TVET in the region to gain a thorough understanding of the current situation and identify areas for harmonisation;
b. Questionnaires: Structured questionnaires were distributed to relevant stakeholders, such as TVET institutions, policymakers, and industry representatives, to gather their perspectives and insights on the harmonization process;
c. Key informant interviews: In-depth interviews were conducted with key stakeholders, including government officials, TVET experts, and industry leaders, to collect detailed information and opinions on the challenges and opportunities in the sector; and
d. National and regional consultative meetings: The committee organised and participated in consultative meetings at both national and regional levels to facilitate discussions and build consensus on the harmonisation strategy among stakeholders.
The EAC TVET Harmonization Strategy is the culmination of these processes, incorporating the insights and feedback gathered through desk reviews, questionnaires, interviews, and consultative meetings. As a result, the strategy represents a collaborative effort that reflects the collective vision and goals of the Partner States for a harmonized TVET system in the region.

4. STRENGTH, WEAKNESSES, OPPORTUNITIES AND THREATS ANALYSIS 
4.1 The Republic of Burundi
	Strengths  
	Weaknesses 
	Opportunities 
	Threats 

	1. A political commitment from the Government to work in synergy with the stakeholders in the TVET sector; 

2. An institutional framework that allows for the uniqueness of the TVET sector;  

3. TVET offices in the Ministry of National Education and Scientific Research;
4. The establishment of the General Direction responsible for TVET including higher professional education;
5. Existence of National Qualification and Certification Framework

6. Existence of National Commission of Higher Education;
7. Existence of National Commission of Basic Education and Post-Basic Education;
8. Existence of National Commission of Science, Technology and Innovation;
9. Budgetary allocations to TVET sector have progressively increased, signalizing government commitment to the sector;
10. Decentralization of Development of TVET through the creation of new TVET centers in provinces and communes, and the establishment of regional professional higher institute within the country;
11. Presence of the provincial directorate responsible for the supervision of schools in terms of administration, management and    teaching    and conditions of teachers, headmasters and inspectors and mobilization for the biggest community participation;
12.  Existence   of   the   Directorate   of Technical Accreditation and Quality Assurance responsible for setting standards and accrediting both public and Private TVET institutions; 
13. Existence of the Technical and the Financial Partners as a resource mobilization strategy;
14. Existence of TVET Curriculum Development Bureau;
15. Existence of Examination and Skills Assessment Board;
16. Burundi    launched    the    Poverty Eradication Strategy Paper 2025 in which emphasis is put on Job Creation. This should lead to employability of at least 20% of the graduates. This will be executed    under    a    number    of government initiatives as highlighted in policy documents;
17. Available education and training structures;

18. Existence of a Public-Private Partnership (PPP) framework agreement for a better training-employment match;

19. Existence of sub-regional, regional and international integration mechanisms; and
20. Involvement of private promoters in technical and vocational training.
	1. Lack of sufficient materials and adapted equipment for TVET;

2. Limited skills of the graduates;
3. Limited relevance to the market needs;
4. Weak enforcement mechanisms in TVET teaching and learning;
5. Low    utilization    of    natural resources;
6. Lack of reforms in the TVET sector.

7. Lack of actions promoting TVET teaching;
8. Lack of feasible studies related to TVET;
9. Low funding levels to TVET programs;
10. Training-Employment mismatch;
11. Under staff and low capacity of human resource in TVET planning and implementing; 

12. Inadequate number of qualified, competent and motivated teachers;
13. Insufficient appropriate and modern infrastructure;
14. Inequitable distribution of training structures and equipment;
15. Poor integration of people with special needs into training;

16. Lack of Youth’s interest for some training programs;
17. Lack of sufficient budget and technicians for the maintenance of equipment;
18. Lack of a continuous training plan for monitoring and supervision managers and trainers;
19. Lack of a continuous training plan for monitoring-supervisors and trainers;
20. Lack of diversified training offers and not adapted to the socio-economic context;

21. Insufficient Pedagogical Support Units in the training structures;

22. Insufficient public higher vocational education institutes;

23. Insufficient integration of ICT in teaching-learning;

24. Lack of a platform linking the training structures and training offers on the one hand and the professional world on the other hand;

25. Low involvement of local administrative authorities in the promotion of TVET;
26. Lack of statistics on the needs of the labor market;

27. Low qualified labour demands 

28. Lack of data on the rate of socio-economic insertion of TVET graduates
	1. International harmonization agreement conventions including MDGs, UNESCO.

2. Arusha Declaration on harmonization of Higher Education (TVET inclusive) under the African Union and Tripartite Agreements entered by Regional Economic Blocks. 

3. Interest by the donors to invest projects dealing with the TVET  

4. Increased involvement of the Private sector in TVET.

5. Involvement of   International Partners that support TVET.

6. Existence of financial institutions committed to supporting development projects. 

7. Willingness of some partners to contribute to the promotion of TVET.

8. Declaration of the common space for education within the EAC;

9. Enthusiasm for TVET on the part of parents and youth.
	1. Brain Driven Phenomenon of qualified human resources.

2. Non-alignment of some development partners to TVET priorities; 

3. Climatic hazards.




 4.2 The Democratic Republic of Congo 
	Strengths
	Weaknesses
	Opportunities 
	Threat

	1. The DRC has been in the LMD system since 2022;

2. Expanded public-private partnership in TVET management;
3. Cross-cutting management of TVET with a diversity of training areas (more than 5000 occupations);
4. Existence of an important legal framework that organise TVET;
5. Existence of the Education and Training Sector Strategy (ETSS) and the specific TVET strategy under validation;
6. Ongoing formalisation of the National Qualification and Certification Framework (NQF);
7. Large number of training institutions (including 7195 training centres) with more or less 104 courses spread throughout the country;
8. Capacity to train trainers locally (existence of local structures for training trainers);
9. Existence of physical and digital libraries with several locally produced materials;
10. Organisation of three types of assessment (cumulative, certification ....);
11. Provision of integration kits for those who have completed their vocational training; and
12. Construction of training facilities as part of the LDP development programme for 145 territories. 
	1. Lack of appropriate teaching materials;
2. The budget allocated to TVET is low;
3. Poor public infrastructure;
4. Unequitable mastery of training modules; and 
5. Lack of judicious channelling of support from technical and financial partners throughout the country.

	1. Effective establishment of chambers of trade 

2. Possibility of searching through digital libraries  

3. Current process for reviewing training offers (ongoing programme)

4. Construction of centres of excellence for training and resource centres
	1. Recurrent insecurity in the country, particularly in its eastern part; displacement of populations, gender-based violence, forced recruiting of children and adult soldiers, recruitment of children in mines, etc.); 
6. Economic instability; and
7. Ignorance of vocational training at family and community level.


4.3 The Republic of Kenya 

	Strengths 
	Weaknesses 
	Opportunities 
	Threats 

	1. The Government of Kenya has reviewed education and training sector policies and legal framework to expand and provide basic education opportunities at all levels equitably;
2. At the same time technical and vocational education and training sector has been reformed to make it competency-based, relevant and attractive to the learners and Industry;
3. The Government has shown high commitment to develop an educated population for the emerging knowledge society as articulated in Kenya Vision 2030 and various national policy papers on education and training;
4. There has been an increasing trend in public policy priority for tertiary level training and work skills development as demonstrated by the high increase in expenditure allocation to the higher education, science and technology sector from KES 17.039Billion in 2007/08 to KES 544.4Billion in (FY 2022/23 printed estimates): This level of allocation to the TVET sector accounts for 5.0percent of the annual national education budget (Kes. 27.2 billion); 

5. There is highly enhanced goodwill on the part of the political class and the government;
6. Revised TVET Curriculum development framework, 2010 is in place to guide TVET Curricula Development;

7. The Government has initiated TVET Reforms to improve the quality and relevance of training outcomes including the mainstreaming of non-formal and special needs education and training in special technical and vocational institutions;
8. Kenya National Examinations Council (KNEC) has long experience in conducting academic, technical and business examinations KNEC is also towel experienced in carrying out equation of certificates and diplomas awarded by local and foreign bodies in basic education as well as in TVET;
9. There are well experienced public officers in the Ministry of Education responsible for University Education and Research, TVET and Basic Education, and the Ministry of Labour responsible for industrial training development, medium and small scale enterprise capacity training and Government Trade Testing;
10. There are established institutions across the country that provide quality training;
11. There is a structured centralized TVET curriculum development and assessment system led by KICD, TVET CDACC and KNEC;
12. In addition, there are TVET institution which have legal mandate to develop curricula, training and award qualifications; and 
13. The TVET Act 2013 provides legal framework for TVET regulation
	1. Inadequate funding levels to TVET programs.

2. Entrenched past practices that focus too much on curriculum-based establishment as the Main principle of teacher management instead of flexible competency instructor/ trainer management for occupational skills and competencies.

3. Unattractive rewards for TVET providers  

4. Low staffing levels coupled with inefficiencies in the utilization of the limited trainers, instructors, lecturers and teachers engaged in TVET sector 
	1. Increased budgetary allocations to the sector Africa’s soaring importance in the World Economic milieu and scientific research scene 

2. Regional and global integration trends driving harmonization needs forward 

3. Advancements in technology increasing the capability of multiplying access and equity in TVET.

4. International and Regional harmonization agreements and conventions including MDGs; UNESCO, Arusha Declaration on harmonization of higher education (TVET inclusive) under the African Union and tripartite agreements entered by Regional Economic Blocks.

5. A notable progressive shift of interest by the donor community, venture capital fund managers and development partners towards investment projects that require vocational and skills development for the productive social sectors.

6. Increase in the number of inland highways, water ways and related transport infrastructure to link remote ports in the tripartite regional economic blocks of EAC, COMESA and SADC and even beyond to open up and link with ECOWAS. 
	1. New and emerging issues  

2. Rapid turn-over rate in technologies rendering curriculum changes expensive 

	· 
	· 
	· 
	3. High rate of turnover of trainers from the training system  

4. Variable geometry in education and training and benchmarks among partnering states and member countries of regional economic blocks 


4.4 The Republic of Rwanda 
	Strengths 
	Weaknesses 
	Opportunities 
	Threats 

	1. Increase of typical programs in polytechnics and TVET schools;
2. Legal frameworks;
3. Development Partners (DPs)-Strong and many DPs. Positive engagement of DPs;
4. Increase of polytechnics and its capacity; 
5. Availability of Competency based curricula
6. Majority of population is youth; 
7. Availability of ToT implementation framework;
8. Investment in TVET;
9. Revised Rwanda Qualification Framework;
10. Report of Labor market needs; and
11. Availability of TVET Policy and its strategy.  
	1. Limited Private sector engagement in TVET programs delivery;
2. Few qualified and competent trainers in some trades;
3. Inadequate and obsolete equipment and infrastructure; 
4. low consumables and running costs; 
5. Competency Based Assessment (CBA) needs improvement;
6. Low Implementation of CBT (Competence Based Training/CBA (Competency Based Assessment);
7. Budget constraint- Limited budget;
8. Low level of research and innovation;
9. Limited number of industries (private); 
10. Gender imbalance;
11. inadequate use of technology; and
12. Low Digitization of TVET delivery.
	1. Engagement in East Africa Community (EAC) integration;
2. Committed Development Partners (DPs) provide opportunity for growth;
3. Political will of government;
4. Increased relevance of TVET;
5. Global trend towards TVET; 
6. Regional integration new emerging economic sectors “Made in Rwanda” promotion; 
7. Youth Population;
8. Youth dividend; and 
9. Young and Dynamic human resource.

 
	1. Mindset about TVET; 
2. Public perception on TVET Trainer/Lecturer turnover is high;
3. Small private sector;
4. Insufficient budget allocated to TVET subsector;
5. Imbalance and mismatch between TVET supply and demand; and 
6. Limited opportunity for industrial exposure (workplace learning, industrial attachment and internship). 



4.5 The Republic of South Sudan
	Strengths 
	Weaknesses 
	Opportunities 
	Threats 

	1. Willingness of the Government and political goodwill that supports TVET activities;
2. The existence of Revitalized Agreement for Resolution of the Conflict in South Sudan that favors skills development for all people across the country;
3. Existence and commitment of the traditional development partners who are willing to continue supporting TVET and skills development related activities;  

4. Formation of National TVET Ad Hoc Coordination Committee with its five subcommittees that are responsible for different aspects of TVET activities;

5. Existence of 26 TVET line Ministries with the mandate of carrying out skills development training;
6. Potential of oil sector that can support training in all the skills needed in South Sudan;
7. Existence of an abundant Natural resources across all the states along which TVET training could be customized;
8. Existence of previous industrial development facilities such as Mangala  Sugar, Nzara for textile, Apatalanga for Tea, Rice in Aweil,Yerol shambe, Bor and Lafon  Jute in Tonj, Teak tree in yambio, Coffee in Yei, etc;
9. Existence of traditional great centers of excellence in TVET such as Tonj, Torit. Lainya which are currently not operational; 

10. Existence of TVET centers facilities supported by oil Companies and development partners such as Melut, Bentiu, Uror, Munuki –Juba and Wau that have modern state of the art infrastructure but are only missing tools, equipment and resources for operation;
11. Existence of skilled and experienced Technicians of South Sudanese origin in Khartoum Sudan and other countries that once peace stabilizes could be relied upon for rebuilding South Sudan;
12. Initiation of the process of developing Unified National Competency based Curriculum for the 7 priority trades targeting non formal TVET delivery;
13. Current activities of developing South Sudan TVET Qualification Framework, TVET Quality assurance guidelines, Unified National TVET Policy, Draft TVET legislation 2021 and Development of Occupational standards targeting 10 priority trades; 

14. Existence of technicians from the other countries such as The EAC Partners States and Ethiopia, Egypt, Syria, and Sudan; and 
15. Majority (72%) of the population in South Sudan are youths.
	1. Low diversified Sources of financing TVET;    

2. Lack of National Skills development strategy 

3. Lack of costed documentation for TVET training for a given duration;
4. Inadequate skilled human resource for use in TVET Management and Instruction;
5. Negative perception of the status of TVET in the society;
6. Poor remuneration and motivation of TVET personnel;
7. Lack of inclusive TVET facilities (Gender, Persons with Disabilities, elderly persons);
8. Existence and use of old and out dated learning and training tools, equipment and machineries;
9. Low standards of instructor and managers 

10. Competencies;
11. Absence of an approved Qualifications Framework;
12. Low emphasis on “Soft / Employability Skills” (e.g. communication, time Keeping and trauma awareness);
13. Lack of Labour Market Information System and TVET Data management information system;
14. Lack of TVET instructors training institutions

15. Lack of TVET pathways for entry and exit at different levels; 

16. Lack of post-secondary TVET training institutions;
17. Poor market system development for creation of trade related industries for industrial training and negative attitude of private sector towards TVET quality in South Sudan. 

18. Employment Oriented TVET instead of Lifelong learning and decent work. 

19. Insecurity and exposure to robbery and violence. 

20. Lack of TVET tracer study and TVET alumni association for South Sudan.  

21. Lack of TVET working group at the State and administrative areas level

22. Low commitment of state level government towards TVET activities. 

23. Poor governance and coordination among TVET partners. 
	1. Diversified opportunity for TVET access through formal, informal and non-formal growth;
2. Membership in the East African Community, African Union, IGAD and sustainable support from TROIKA countries; 

3. Current prevailing peace and formation of government of National unity at all levels of government;
4. Enhanced awareness of TVET activities and programs through media houses and advocacy productions. Increased activities of skills related private sector;
5. Increased trade associations and involvement of chamber of commerce agriculture, trade and Industry in TVET activities;
6. Increased market for trade fare related activities;
7. On job training opportunities delivered by the UN peace keeping missions in South Sudan, UNDP, JICA etc;
8. Internship and exchange program with partner states. E.g EAC, etc;
9. Opportunities for TVET support through the diplomatic mission such as (Turkish government, Egyptian Government and Kingdom of Morocco, etc; and
10. High number of out of school youth and children totaling to 4.8 million representing 40% of the population and 60% of the youth below 35 years of age. 
	1. Rapid increase in universities and over emphasis in university degree, over the preference for TVET qualification.”
2. Instability and fear of conscription of young people in to warring groups.  

3. Impact of COVID 19 and Ukraine War that reduces the funding support available for TVET activities; 

4. Rapid change in technology and poor digital literacy among TVET learners and instructors; 

5. increased prevalence on diseases such as HIV and AIDs, Hepatitis among the TVET targeted learners, Instructors etc.

6. Threats from climate change, and natural disasters.

7. Rampant communal conflict; and
8.  Poor and unsustainable budgetary allocation for TVET across all the TVET line ministries.  


4.6 The Republic of Uganda 
	Strengths 
	Weaknesses 
	Opportunities
	Threats

	1. Institutional reforms in TV ET entities and agencies;

2. Introduction of the new lower competency-based secondary school curriculum that focuses on TVET occupations at early levels;

3. Existence of policy & legal framework (e.g. ESSP, NDP, BTVET Act 2008, BTVET Strategic Plan, TVET Policy 2019, Communication and marketing strategy for TVET, Government sponsorship for TVET female and SNE trainees); 

4. TVET MIS in place;

5. Increased support/investment in TVET by government and Education Partners (EDPs);

6. Enhanced government programs of e.g. Universal Post Primary Education and Training (UPPET), Universal Post O'Level Education and Training (UPOLET)
7. Presence of instructors and tutor training colleges for the TVET institutions;
8. Existing institutions like The National Council for Higher Education (NCHE), National Curriculum Development Centre (NCDC), etc. Additional Statutory Examination Bodies, which are provided for in the BTVET Act 2008, include UNMEB, UHAEB and UBTEB;
9. Political will and Commitment to TVET;
10. Sector skills councils in the policy sectors under NDP II and III;
11. Well-equipped and newly constructed TVET training colleges and institutions at Diploma and certificate levels respectively;
12. Guidelines and operating procedures for private TVET providers;
13. Industrial advisory committees;
14. A gender unit established in MoES;
15. Availability of modularized training curricula; and 
16. The largest percentage of the population is youth.
	1. Lack of infrastructure for learners with special needs;

2. Slow integration of ICT uptake in the TVET sub-sector;

3. Low levels of recurrent and development funding;
4. Low public awareness on TVET opportunities;
5. Gender 
disparities (especially for the female) and low participation of people with special needs;

6. Low skills levels of TVET instructors and 
institutional managers’ competencies;
7. Absence of an approved Qualifications Framework for TVET;
8. Low emphasis on “Soft / employability Skills;
9. No comprehensive Labour Market Information;
10. Weak recognition prior learning;
11. Recognition of prior learning is not adopted by TVET in Uganda;
12. Conflicting 
legal provisions in existing Acts; 

13. Weak policies and incentives for Industrial Training; 

14. Lack of M&E system in TVET;
15. Weak entrepreneurship and accountabilities by managers; 

16. Weak Tracer Studies by TVET institutions and organs; and
17. Weak in Kiswahili language.
	1. Progress in strengthening collaboration within the Region and globally and gaining membership with international bodies;

2. Public-Private Partnership in TVET;

3. Growth 
in numbers of TVET
providers;

4. Workers PAS Logbook for recognition of skills obtained from non-formal & informal means;

5. Discovery of oil and gas that has increased the opportunities for TVET graduates;
6. Affirmative action for geographically and gender disadvantaged EAC Common Market and Protocols; 

7. Increased support by Education Partners (EDPs), NGOs etc; 

8. Bench marking opportunities with International and Regional TVET players;
9. Universities begging to recognize TVET graduates for undergraduate programmes; and
10. Uganda being a member of World Skills as an agency with responsibility for promoting vocational education and training in the country/region.
	1. Rapid increase in new universities causing “degree syndrome” 
2. High population growth

3. Competing funding demands in the sector.
4. Low remuneration for staff and poor retention strategies; 

5. Weak mechanisms for reviewing and enforcing legal instruments; 

6. Poor application of ICT; 
7. Rapid technological development worldwide causing challenges in updating infrastructure in institutions;

8. Emerging diseases, HIV, and AIDs prevalence;

9. Restructuring of public sectors with bias or low status given to BTVET sub-sector.


4.7 The United Republic of Tanzania
	Strengths 
	Weaknesses 
	Threats 
	Opportunities 

	1. Existence of policies/strategies/programs and plans which support TVET;
2. High political will, stability and Strong Government commitment towards TVET development;
3. Government takes a leading role in collaboration with, Private sector, NGOs, Faith based and Community based organizations in the provision of TVET;
4. TVET is among the national priorities;
5. Existence of Regulatory Bodies namely   the Vocational Training Authority (VTA) and National Council for Technical and Vocational Education and Training (NACTVET);
6. Availability of National Qualification Frameworks to harmonise pathways;
7. Availability of occupational standards for TVET curriculum.  Curricula are developed based on the labour market demands;
8. Annual increase 
in the budgetary allocations of capital developments over the years;
9. Existence of institutions which support TVET;

10. including Tanzania Education Authority (TEA), Higher Education Student Loans Board (HESLB) and Zanzibar Higher Education Loan Board (ZHELB);
11. Presence of Skills Development Levy (SDL) from employers of which part of it is set for TVET; 

12. Presence of Sector Skills Councils which coordinate and bring together government and private sectors to support TVET;
13. Presence of Centres of Excellence to improve value chain and lead in research in technology and act as resource centres;
14. Presence of Technical and Vocational Teachers Training Colleges which have been training vocational teachers; and 
15. Change of perception and positive attitude of students from young generation towards TVET.
	1. Inadequate resources (human, financial and physical) in TVET;
2. Inadequate modern equipment, machinery and tools in some laboratories and workshops;
3. Inadequate industrial training for trainers required in emerging technologies;
4. Inadequate number of competent and motivated trainers;
5. Inadequate of funding support for learners in TVET;
6. Inadequate Information Communication Technology (ICT) facilities in TVET institutions;
7. Inadequate implementation of curriculum due to mismatch of facilities and number of students;
8. Low level of public /private partnership participation (PPP). 

9. TVET regarded as a second-choice training option after ordinary secondary education;
10. Legal framework limiting autonomy of TVET institutions;
11. Inadequate number of competent trainers of trainers in TVET; and 
12. Lack of a local competent authority to license TVET graduates in some sectors e.g. Oil and gas sector require coded welders to work on pipelines.
	1. Emerging technologies particularly in ICT calling for frequent curricula changes before expiry;
2. Climate changes hindering economic activities in various sectors including education; 

3. Emerging new communicable and non-communicable diseases which have negative effect in TVET;
4. Lack of international authorities within the country to license TVET graduates in some sub-sectors e.g. Oil and gas, land and maritime transportations etc.
	1. Tanzania’s integration into SADC, EAC and AU regional economic blocks;
2. International and regional emphasis for TVET; 

3. Willingness of stakeholders in supporting TVET;
4. Presence of systems involving different stakeholders in TVET quality assurance and provision;
5. Commitment of Development Partners to support TVET;
6. Opportunity for engaging TVET graduates in self-employment, micro enterprises; 

7. Existence of government strategic projects and growth of industries in the country; and
8. Competition of skilled workers among the East African countries. 




5. DIRECTION OF THE STRATEGY
5.1 Key Areas Addressed by the Strategy

5.1.1 Adoption of a Common Definition of Technical and Vocational Education and Training   

There has been use of different definitions and abbreviations among Partner States as regards to technical and vocational education and training sub sector. The conceptualization and use of different terms such as Technical and Vocational Education and Training (TVET), Business and Technical and Vocational Education and Training (BTVET), Technical and Industrial Vocational Education and Training (TIVET) are obvious examples.  Different stakeholders perceive the definition differently and hence address it differently. The strategy therefore, needs to adopt a uniform definition and an abbreviation for TVET among Partner States.
5.1.2 Regional TVET Qualifications Framework 

According to the RRHESTC report, numerous governmental and nongovernmental actors, engage in TVET. Each of them has own policies, standards, programs, curricula, target groups, delivery methods, and budget sources. Some of these actors operate in partnership with governments; others work independently. Different government ministries hold responsibilities for specific aspects or branches of TVET.  Standards for training, assessment and certification sometimes differ. Policies regarding qualification frameworks are sometimes incoherent. The strategy therefore, needs to establish a regional TVET Qualification Framework for EAC Partner States. 
5.1.3 TVET Management at National and Regional Level in the EAC 

Management of TVET at National level across Partner States differs. In some Partner States, TVET is managed at departmental level, which is not the case in others. This state of affairs curtails progression and fast decision making for delivery of quality TVET. At Regional level, there is no established body to deal with TVET issues, and even support mechanisms for fast tracking the harmonization of TVET systems and training Curricular. This Strategy therefore, highlights mechanisms for harmonizing TVET management at national and regional level. 

5.1.4 Building Partnerships and Linkages in TVET 
In the EAC, there are public and private players in TVET. Whereas Governments across EAC Partner States provide the policy framework for TVET, and are involved in the implementation, the private sector and development partners too play an important role in financing, training, qualifying and employing graduates from the many TVET institutions. Sometimes there is no clear link between the training institutions within Partner States and the needs of Industries, and other Enterprises. 
The Strategy therefore, addresses issues relating to building Partnerships, and creating linkages with the Private Sector; inclusive of industries and other enterprises for delivery of quality TVET and absorption of the graduates across EAC Partner States. 
5.1.5 Recruitment and Retention of TVET Instructors/ Tutors/ Lecturers/ Trainers and Teachers
The report on harmonization of the EAC Education Systems and Training Curricula observed that some established posts in TVET institutions are not filled due to various reasons and that many institutions regularly lose staff to other employers and organization. The gaps in recruitment and retention of staff consequently constrain the delivery of quality TVET programs. This Strategy therefore, highlights measures to increase recruitment and improve on the retention of TVET staff. 
5.1.6 Curriculum Development and Review
Partner States have varying training programs. Curriculum Development and review including assessment and certification are not the same. This state of affairs curtails the free movement of TVET graduates across the EAC. There are noted concerns in the harmonization report that the TVET curriculum does not efficiently and effectively address crosscutting issues notably; HIV and AIDS, Gender, people living with disabilities Environment, Nomadic People and other Marginalized groups. The Strategy therefore, needs to harmonize curriculum development including; examination, assessment and certification, and in the same way address cross cutting issues highlighted.  

5.1.7 Training of TVET Instructors/ Tutors/ Lecturers/ Trainers and Teachers among Partner States 

Partner States have different mechanisms of training their TVET instructors/Tutors/Lecturers/ Trainers and Teachers. However, one prime concern of the harmonization of EAC Education Systems and Curricula is to have curricula that enable experts to acquire skills and improve service delivery to the citizen of EAC Partner States. This Strategy therefore, needs to harmonize training of Technical Vocational Education and Training Instructors, Tutors, Lecturers and Teachers among Partner States. 
5.1.8 Knowledge, Skills and Pedagogy for TVET Managers, Instructors/Trainers 

The EAC Harmonization report noted that Managers, Instructors and Trainers of TVET in some Partner States do not have enough teaching capacities (knowledge, skills and pedagogy) to deliver quality TVET. This Strategy therefore, needs to address gaps in knowledge, skills and pedagogy for the TVET Managers, Instructors and Trainers among Partner States.
5.1.9 Financing of Technical and Vocational Education and Training 

There are inadequacies across Partner States in financing and funding of TVET. Mechanisms for allocation, management and control of the allocated resources are weak. The two scenarios affect the delivery of qualify TVET. The Strategy, therefore, intended to harmonize funding policies and strengthen mechanisms for utilization of allocated resources.   
5.1.10 Gender and Inclusivity 
Gender parity and inclusivity of marginalized populations especially Persons with Disability, women and girls, indigenous populations in TVET is a priority to all Partner States. However, there are variations in progress towards gender parity in all the Partner States. Advances towards gender parity have been slow and uneven. 
The Strategy therefore intends to harmonize commitments in terms of budgetary allocations, policies and concerted efforts towards overcoming gender disparities and inequalities. Partner States should also mainstream gender in the TVET curriculum and structures. 
6. STRATEGIC FRAMEWORK 
6.1 Vision 

Competitive Technical and Vocational Education and Training for Regional Integration and sustainable development.
6.2 Mission 

To provide quality TVET responsive to the social, political, economic and environmental needs of the Citizens of the EAC Partner States. 
6.3 Objectives  

The objectives of the EAC TVET Harmonization Strategy are to: -
a. promote equal access to education and training opportunities;
b. promote interoperable policies, legal and institutional frameworks;

c. guide the alignment of TVET programs with the labour market needs;
d. enhance the quality and effectiveness of TVET programs by attracting, recruiting and retaining a highly skilled TVET workforce;
e. strengthen capacities, knowledge, research and experience sharing of the TVET Training Institutions;

f. guide the harmonization of TVET systems, training curricula, assessment, and certification;
g. promote joint development and utilization of TVET training facilities; 
h. propose harmonized accreditation and quality assurance systems; and
i. promote regional TVET skills competition. 

6.4 Outcomes   

The expected outcomes include: -

a. Increased enrolment rates across all Partner States with equitable representation in terms of gender, socio-economic status, and nationality;
b. A unified legal framework governing TVET education across all Partner States, promoting seamless operations in TVET and mutual recognition of qualifications;
c. TVET graduates employed in their fields of study, indicating effective alignment with market needs;
d. A notable increase in the number of highly skilled trainers in TVET institutions and improved effectiveness of TVET programs as measured by student outcomes;
e. Greater collaboration between TVET institutions in the region, leading to shared research, resources, and teaching methods;
f. Mutual recognition of TVET certifications and qualifications across all EAC Partner States, with unified curricula and assessment methods;
g. Shared TVET facilities between Partner States leading to enhanced resource utilization and collaboration;
h. A standardized, region-wide accreditation and quality assurance system that upholds the integrity and quality of all TVET institutions in the EAC; and
i. Successful implementation of region-wide TVET skills competitions, leading to enhanced learning and regional collaboration.
6.5 Scope / Expected Areas for Harmonization 
The scope / expected areas to be harmonized under the Strategy include: -  

a. National and Regional definitions, goals and philosophies of TVET;

b. Curriculum Development Standards Framework; 

c. Training structures, policies and legal frameworks; 

d. Examination and Skills Assessment regulations and organization;

e. Admission criteria to different levels of TVET;

f. Programmes Accreditation and Certification;

g. Quality Assurance and Control;

h. TVET Financing Model; 

i. Instructor/Teacher training and qualifications framework; and 

j. TVET management and administration. 
6.6 Approach to Harmonization 
The Strategy guides on cascading harmonization of the following: -

a. nomenclature for the broad themes covering artisan, technician and technologist respectively for TVET;
b. progression cycles and certification levels within the themes of TVET; and
c. relevant requirements, standards/benchmarks and critical factors with the view to promoting the aspirations and objectives of the EAC Integration.

6.7 Guiding Principles 
The guiding principles of the Strategy are: -

a. Regional Integration and Cooperation: The Strategy will foster regional integration and cooperation among Partner States, promoting the harmonization of TVET policies, systems, and qualifications to facilitate labour mobility and economic growth within the region.

b. Inclusivity and Equity: The Strategy will ensure equitable access to quality TVET opportunities for all, considering diverse populations and addressing disparities in gender, disability, age, socioeconomic background, and geographic location.

c. Relevance and Responsiveness: The Strategy will prioritize the development of TVET curricula and training programs that are relevant to the labour market and responsive to the region's socio-economic needs, equipping learners with the necessary skills for employability and personal development.

d. Collaboration and Partnership: The Strategy will encourage collaboration and partnerships among various stakeholders, including TVET institutions, industry, government, and civil society, to create a coordinated and coherent approach to harmonization efforts.

e. Quality Assurance and Standardization: The Strategy will establish common quality assurance mechanisms and standards across Partner States, ensuring consistency and comparability of TVET programs and qualifications throughout the region.
f. Innovation and Continuous Improvement: The Strategy will promote innovation in teaching and learning methods, as well as the adoption of new technologies and practices, to enhance the quality and effectiveness of TVET programs.
g. Capacity Building and Knowledge Sharing: The Strategy will advocate for capacity building and knowledge sharing among Partner States, enabling the exchange of best practices, lessons learned, and resources to support the harmonization process.
h. Monitoring and Evaluation: The Strategy will include a robust monitoring and evaluation framework to track progress, assess the impact of harmonization efforts, and inform future policy decisions.
i. Sustainability and Resource Mobilization: The Strategy will emphasize long-term sustainability by encouraging Partner States to develop resource mobilization strategies and secure adequate funding for TVET development.
j. Flexibility and Adaptability: The Strategy will be designed to be flexible and adaptable, allowing for adjustments and modifications as needed to respond to changing regional dynamics, emerging challenges, and new opportunities.
Fig 1: Framework for the Harmonization of EAC TVET  
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	a) Review the definitions of Technical and Vocational Education and Training among Partner States based on UNESCO standards.
b) Develop a Regional TVET qualifications framework.

c) Establish and Strengthen National TVET Regulatory Bodies.
d) Establish an Intergovernmental Body to coordinate Technical and Vocational Education and Training issues in the region.

e) Upgrade Technical and Vocational Education and Training Sub-Sector to Directorate Status in the EAC Partner States.  
f) Create and strengthen linkages between Technical and Vocational Education and Training Institutions, Industries and other Enterprises
g) Strengthen recruitment and retention of TVET Instructors/ Tutors/ Lecturers/ Trainers and Teachers
h) Build and Strengthen Public, Private Partnerships and Engagement with Development Partners in the TVET Sub- Sector. 
	
	a) Harmonization of occupational standards

b) Address Cross Cutting Issues 
including HIV and AIDS, Gender, Environment, Nomadic People and other Marginalized groups, Persons with Disability and vulnerable groups. 
c) Harmonize Curricula Development including examination and assessment and certification.
	
	a) Harmonize TVET Instructors/ Tutors/ Lecturers/ Trainers and Teachers training among Partner States. 

b) Harmonize accreditation, assessment, and certification.

c) Provide Training in Knowledge, Skill & Pedagogy for TVET Managers, Instructors and Trainers.
d) Exchange of TVET Instructors/ Tutors/ Lecturers/ Trainers and Teachers training.

e) Facilitate movement of TVET Instructors/ Tutors/ Lecturers/ Trainers and Teachers training and trainees for sharing experience.
	
	a) Harmonize and Strengthen policies guiding financing of TVET and Training.  
b) Create TVET fund within the EAC Partner States   



7. EAC TVET IMPLEMENTATION PLAN / ROAD MAP 
The table below highlights the strategies, activities, indicators, timeframe for implementation, the responsibility center, and the associated budgetary estimate. 
	Strategy/ Activities 
	Output 
	Indicator 
	Implementation period (5years) 
	Responsibility center  
	Budget (US$) 
 

	
	
	
	24/25
	25/26
	26/27
	27/28
	28/29
	
	

	 Strategy 1: Review national and regional, goals, philosophies and definitions of TVET among Partner States based on UNESCO and ILO Standards

	1.1 Align TVET goals, philosophies and definitions to regional and international standards 
	 Regional TVET goals, philosophies and definitions adopted
	# harmonized policy documents on TVET 
	 
	 
	 
	 
	 
	Partner States EAC Secretariat
	160,000 

	1.2 Sensitize stakeholders in Partner States on the goals, philosophies and definitions of TVET.
	Comprehensive stakeholder’s engagement sensitization plans

Information, Communication and Education Materials (IEC)

Sensitization Workshops and Seminars 
	# sensitization activity reports 
# Information, Communication and Education Materials produced and distributed

# Sensitization workshops and Seminars undertaken.
	 
	 
	 
	 
	 
	Partner States EAC Secretariat
	160,000 

	Strategy 2: Develop a regional TVET Qualifications Framework
	 

	2.1 Carry out a study on existing TVET Qualification Frameworks 
	Study report of the existing TVET Qualifications Frameworks produced 
Benchmarking of other Regional TVET Qualification Frameworks
	A Qualifications

Framework Study 

Report in place.
	 
	 
	 
	 
	 
	EAC Secretariat

IUCEA
	80,000 

	2.2 Develop a regional TVET Qualifications Framework 
	TVET Qualifications Framework adopted. 
	A TVET Qualifications Framework in Place 
	 
	 
	 
	 
	 
	Partner States EAC Secretariat
	160,000 

	
2.3 Implement TVET 
Qualifications Frameworks
	Progress/Implementation Reports.
M&E Framework in place.
	# Progress on implementation reports produced 


	 
	 
	 
	 
	 
	Partner States EAC Secretariat
	350,000 

	Strategy 3:   Harmonize TVET Instructor, Tutor, Lecturer and Teacher training among Partner States 

	3.1 Undertake a study to identify existing competencies and training needs for TVET Instructors, Tutors, Lecturers and Teachers 
	TVET Instructors, Tutors, Lecturers and Teachers’ competencies and trainings needs established 
	A study report in place 

	 
	 
	 
	 
	 
	Partner States EAC Secretariat 
	140,000 

	3.2 Develop a TVET harmonized Instructor, tutor, lecturer and teacher training qualification framework  
	A harmonized TVET Instructor, Tutor, Lecturer and Teacher Qualification Framework developed
	A harmonized TVET Instructor, Tutor, Lecturer and Teacher Qualification Framework in place
	 
	 
	 
	 
	 
	Partner States 

EAC Secretariat
	140,000 

	3.3 undertake continuous training and professional development of TVET instructors/ tutors/lectures/ teachers (pre-employment and in service)
	Capacity of TVET  instructors/ teachers/ tutors/lecturers built
	# of TVET instructors/ tutors/lectures/ teachers trained 

# of training sessions conducted 
	
	
	
	
	
	Partner States 


	1,000,000

	Strategy 4: Establish and Strengthen National TVET Regulatory Bodies.

	4.1 Undertake a mapping study on  national TVET Regulatory Bodies in partner States
	Mapping Study Report Developed.

Recommendations on establishing regulatory bodies in- Partner States where they are non – existent or modalities for strengthening the existing bodies
	Mapping Study Report in Place 
	 
	 
	 
	 
	 
	EAC Secretariat Partner States 
	140,000 

	4.2 Implement the recommendations of the mapping study report on TVET Regulatory Bodies 
	Recommendations of Mapping Study report implemented 
	Reports on status of implementation of study report in place
	 
	 
	 
	 
	 
	EAC Secretariat Partner States
	160,000 

	Strategy 5: Establish a TVET intergovernmental body to handle TVET issues in the region 

	5.1 Review and harmonize national TVET policies, laws and programmes 
	Harmonized national TVET policies, laws and programmes 
	Adopted of harmonized of national TVET policies, laws and programmes in place
	 
	 
	 
	 
	 
	EAC Secretariat Partner States
	80,000 

	5.2 Develop modalities for establishment of a regional TVET body 
	Structure and functions of the TVET regulatory body developed and adopted
	A regional TVET regulatory body established 
	 
	 
	 
	 
	 
	EAC Secretariat Partner States
	200,000 

	5.3 Operationalize the
Regional TVET
coordinating Body
	The Regional Intergovernmental Body 
on TVET is operational 
	Status reports on the operationalization of the regional
Intergovernmental Body
	 
	 
	 
	 
	 
	EAC Secretariat 
	500,000 

	Strategy 6:  Upgrade the coordination management structure of TVET to a directorate status in the EAC Partner States 

	6.1 Conduct an assessment on the TVET structures and alignment to the education sector in Partner States 
	Assessment study report on TVET structures and its alignment to education sector
	An assessment study report in place
	 
	 
	 
	 
	 
	Partner States EAC Secretariat
	160,000 

	6.2 Upgrade TVET management and administration structure into a directorate where applicable 
	TVET structure upgraded and operationalized
	# Partner States that have upgraded the TVET structure
	 
	 
	 
	 
	 
	Partner States
	900,000 

	Strategy 7: Provide training in knowledge, skills and pedagogy for TVET managers, instructors and trainers 

	7.1 Undertake a Training needs 

Assessment for TVET Instructors and Managers 
	A training needs 

assessment report in place 

	 # of training needs Assessment conducted
	 
	 
	
	 
	 
	Partner States EAC Secretariat
	150,000 

	7.2 Review curriculum for Managers, Instructors, Trainers and teachers training 
	Curriculum for Managers, Instructors, and Trainers reviewed
	Reviewed Curriculum
in place
	 
	 
	
	 
	 
	Partner States 
	160,000 

	7.3 Train Managers, instructors and Trainers based on the revised curriculum 
	Managers, Instructors and Trainers trained 
	# Managers,
Instructors and
Trainers trained
	 
	 
	
	 
	 
	Partner States 
	96,000 

	
7.4 Monitor 
and Evaluate Skills and Pedagogy Training for Managers and Instructors. 
	Monitoring
and Evaluation Framework developed 
	# Skills and pedagogy

Training reports monitored and evaluated in place
	 
	 
	
	 
	 
	Partner States 
	96,000 

	Strategy 8: Create and strengthen linkages between TVET institutions, industries and other enterprises
	 

	8.1 Undertake a study on linkages between TVET institutions and industries and other enterprises
	An assessment study report on linkages between TVET Institution, industries and other enterprises undertaken
	Assessment study report in place 


	 
	 
	
	 
	 
	Partner States EAC Secretariat
	140,000 

	8.2 Review and develop guidelines for collaboration with industries, institutions and other enterprises 
	Guidelines for Collaboration and linkage with industries, institutions and other enterprises developed
	Reviewed guidelines in place
	 
	 
	
	 
	 
	Partner States 
	160,000 

	8.3 Operationalize guidelines for linkage of Industries, Institutions and other Enterprises. 
	Industries, institutions and other enterprises fully linked 
	#Platforms for engagement with TVET Institutions, industries and other enterprises established
	 
	 
	
	 
	 
	 Partner States  
	200,000 

	8.4 Establishment of Digital Platform for information sharing on TVET
	Digital Platform developed
	 Digital Platform in place
	
	
	
	
	
	EAC Secretariat

Partner States
	200,000

	Strategy 9: Strengthen recruitment and retention of TVET trainers/facilitators  


	9.1Develop a framework for recruitment and retention of TVET teachers and trainers.  
	A Framework/Guidelines/ Mechanisms for recruitment and retention of TVET teachers and trainers developed 
Mechanism for recruitment and retention in place 
Guidelines on upward mobility, proposed remuneration structure, improved and conducive working environment in place


	Framework for recruitment and retention in place 
	 
	 
	
	 
	 
	Partner States EAC Secretariat 
	140,000 

	9.2 Implement the framework for recruitment and retention of TVET teachers and trainers. 

	Reviewed/developed frameworks operationalized
	#Progress reports

#Monitoring and evaluation reports
	 
	 
	
	 
	 
	 Partner States


	500,000 

	Strategy 10: Address crosscutting issues TVET including environment, gender, persons with disability, HIV and AIDS and inclusivity of marginalized groups


	10.1 Undertake a review of TVET Curriculum, structures and frameworks to accommodate cross cutting issues including Environment, Gender, Special Needs, Persons with Disability, HIV and AIDS, and inclusivity of marginalized groups. 
	A framework for mainstreaming cross cutting issues into TVET curricula and institutional set at national regional levels  
	Guidelines and checklist for mainstreaming of cross cutting issues in TVET in place

Gender and inclusivity trackers available 
	 
	 
	 
	 
	 
	Partner States 
	300,000 

	10.2 Mainstream cross cutting issues in the TVET curricula, structures, and frameworks


	A handbook for mainstreaming cross cutting issues developed 
	# Tools for mainstreaming cross cutting issues produced  
	 
	 
	 
	 
	 
	Partner States 
	100,000 

	Strategy 11: Build and Strengthen Public Private Partnership in TVET to promote access, quality and equity 
	 

	11.1 Develop modalities for Public, Private Partnerships and engagement with Development Partners in TVET 
	Areas of cooperation with the private Sector agreed.

Guidelines for Public Private Partnership in TVET developed
	# MoUs signed 

#established PPP platforms
	 
	
	 
	 
	 
	Partner States EAC Secretariat
	150,000 

	Strategy 12:  Harmonize TVET Curriculum development including examination, assessment and certification 
	 

	12.1 Review national curriculum frameworks to have them aligned with agreed regional standards framework. 
	National curriculum frameworks aligned with regional standard framework 

	Aligned National 

Curriculum Framework 
# of Partner States who have aligned national curriculum framework
	 
	 
	 
	 
	 
	Partner States 
	160,000 

	12.2 Develop modules for TVET examination, assessment and certification 
	Common curriculum development standards frameworks developed
	Standards and frameworks for examination, assessment and certification in place 
	 
	 
	 
	 
	 
	Partner States EAC Secretariat
	100,000 

	12.3 Revise and Implement the harmonized curriculum development standards and frameworks
	Curriculum implementation guidelines developed 
	Implementation  reports 
	 
	 
	 
	 
	 
	Partner States 

 
	   80,000

	12.4 Undertake a study on mechanisms for consideration of informal competencies for recognition and accreditation.  
	Study on mechanisms for consideration of informal competencies for recognition and accreditation carried out 
	A study report on

informal competencies in place 
	 
	 
	 
	 
	 
	EAC Secretariat
	300,000 

	Strategy 13: Harmonize and Strengthen guidelines for sustainable TVET financing

	13.1 Develop mechanisms for innovative and sustainable financing of the TVET sector
	Modalities for TVET financing developed 
	#Innovative TVET funding strategies in place
	 
	 
	 
	 
	 
	Partner States EAC Secretariat
	150,000 

	13.2 Develop a regional resource mobilize strategy for TVET   
	A resource mobilization strategy developed  
	#donor round – table 
Meetings convened

#projects developed and funded 
#north – south / south -south partnerships established
	 
	 
	
	 
	 
	Partner States 
	150,000 

	Strategy 14. Monitoring and Evaluation of the TVET Harmonization Strategy

	14.1 Develop and M&E framework for the strategy
	M&E framework in Place
	# of monitoring/ progress reports
	
	
	
	
	
	EAC Secretariat
	150,000


8. ROLES AND RESPONSIBILITIES 

In the implementation of this strategy, a number of stakeholders will be involved and are expected to play various roles.  This section identifies the key stakeholders and outlines their various roles and responsibilities. 
8.1The East African Community Secretariat  
The EAC Secretariat will: -
a. provide overall coordination towards the implementation of the Strategy;   

b. facilitate the meetings of the Technical Committee, and Council of Ministers for implementation of the Strategy; 

c. mobilize necessary resources, in collaboration with Partner States for implementation of the Strategy;   

d. provide a forum where Partner States come together to discuss and review achievements, challenges, best practices and lessons learnt;  

e. identify and interface with key stakeholders at Regional, Continental and Global levels to support implementation of the Strategy;   

f. coordinate monitoring and evaluation processes; and  

g. provide regular reports on the progress of implementation of the Strategy. 

8.2 The Technical Committee 

The Technical Committee will: -
a. provide technical guidance to the implementation of the Strategy; and
b. provide technical Support to the respective Partner States in the implementation of the Strategy.   

8.3 Partner States  

The Partner States will: 
a. implement country specific initiatives on harmonization; 

b. provide resource to facilitate management, coordination and implementation structures at appropriate levels of administration; 
c. provide funding to implement country specific activities through government budget support systems;    
d. support the EAC Secretariat to mobilize funds for strategy implementation;   

e. participate in fora organized by EAC where Partner States come together to discuss, review and document achievements, challenges, best practices and lessons learned; 

f. identify and facilitate service providers who will support implementation of the strategy; 

g. interface with different stakeholders at national, regional, and international levels to support strategy implementation; 

h. provide regular reports to EAC Secretariat indicating the implementation status of the strategy; and 

i. monitor and evaluate implementation of the strategy. 
Key Result Areas & Strategies
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